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EDUCATOR

EDUCATION FOR THE FUTURE

On the eve of his visit to India in early 2012, Dr Howard Gardner, selected by Foreign Folicy and
Prospect magazines as one of the top 100 most influential public intellectuals in the world,
lays out his life work, what he plans to share during the tour and

| think that the ideas
that Gandhi
developed about
how human beings
relate to one another,
what people do
when they do not
agree about things,
about the kind of
stance that you have
to be prepared to
take in terms of your
value system -
incredibly important
but it will probably
take a long period of
time to see whether
or not the Gandhian
ideas take hold both
in Asia and in the
rest of the World.
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reetings I'm Howard Gardner and |
‘ am speaking o you from Cambridge,

Massachuserrs; in the United Srates.
Because I'm abour 1o make & oip w India 1'd
like to tell you a lietle bur about who 1 am and
about my background, some of the reasans
why | am looking forward to my wip, lk
about some of the work that T've done in the
past and then finally the issues that I've been
thinking about at present and going forward,

| am American born from parcnts who came
tram Furope, from Germany and 1 lived in
Pennsybvania in the North East of the Unired
States until T became a student in Harvard
College many years ago, in fact this is my
S50th year being in Harvard — first as a
student, then as a rescarcher and most
recently as a professor.

| began with an interest in psychology and
social science and began as a rescarcher bur
then moved a lot into the area of education.
A lor of my work in the lase few decades has
been educational practice and policy and my
primary afhliation is with the school of
educarion and then more recently T've been
loking ar broader questions of the kind of
sociery we have and the kind of society T think
we ought ro have — so I've been moving, we
mighe say, into the area of vision and tryving 1o
envision the world different from the way that
iis.

Even as voung person [ was always inrerested
it India. India going back for a millennia has
been the scar of grear civilizations, important
ideas, important practices, grear art and icalso
happens o be the country in which the

why he is a great admirer of Mahatma Gandhi.

person lived wha I think happens to be the
most imporant human being for the lase
thousand years and thats the mabarma,
Maharma Gandhi. Now you may think thac it
is oddd that an American saying the praises of
Gandhi particularly because ar present ic is
not easy to see his inHuence in contemporary
India bur when 1 say a thousand years. I'm
keeping a very broad prospect. [ think thar the
ideas that Gandhi developed about how
human beings relate to one another, what
peaple do when they do noer agree about
things, abour the kind of stance that you have
to be prepared o ke in terms of your value
system — incredibly importane bur it will
probably ke a long period of time o see
whether or not the Gandhian ideas take hold
both in Asia and in the rest of the World.

Even though I've had an interest of many
decades in India, in facr ['ve writren abous
Gandhi in thres of the books Dve written, Tve
never made a trip to India and so when |
began 1o xpt;alc 1o Ashish Rajpal, whio was s
student of mine in Harvard and then o his
u:"cagﬂr Anustup N;I:r;lk, who also was a
Harvard srudent and we ralked abour the
possibility of making a trip Trdia rﬂr|:|.r in
2012. 1 became very cxcited about the idea

like many people I'm interested in craveling
to new places, meeting new people, having a
chance 1o exchange ideas with people in
educarion, with policy makers, with thoughs
leaders, people who can write abour ideas thar
are in the air, people from different secrors of
the society — from arg, from universities, from
business, from the non-profit sector and even
thuug]'i 1 would be giving talks in several cities
during the period of my visit, I'd expect w0
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gain to learn at least as much, probably
more than | can give to the audiences and
to the people with whom 1 meet.

So that's a bit about my identity and my
maotivation abour making a trip to India.
Ler me be a bit more specific abour my
own work. As | mentioned, T was trained
in psychology in particular in cognitive
psvchology—how human beings think
aboutr things and in developmental
psychology-how our thoughts develop
from childhood o laen life and as part
of thar empirical work with young people
and with other populations including
brain damaged adules, I developed, thirty
years ago, a theory called the Theory of
Multiple Ineelligences. And that theory
posits that instead of there being a single
general intelligence which people have in
varying degrees. Thar Instead, people
have a lot of relatively independent
faculties or abilities, which [ call the
Multiple lncelligences. And even though
I saw this principally as a contribution to
psychology, in fact, the area where it has
really taken off is in the area of education
and there are muldple intelligence
schools, classrooms and even nerworks of
schools in many socicties including in

India.

"this ineerest in the part of educarors led
me  think more abour how 1
conceprualized education and for me the
important goal of education is to help
people use their minds better o think
about what's true in the world and whars
not true, what's beautiful and what may
not so qualify, whar's ethical and what's
not. And 1 sec school is the place where
once we become literare we acquire the
various tools that people have developed
over the vears, the various academic
disciplines, history, science, mathematics,
the arts and the various professions—
journalism, engineering, architecrure char
people developed to figure out how o
understand the world and how o get
things done. As part of the theory of
multiple intelligences I've thought a lot
about individuation. how do we teach
cach human being so thar he or she can
lesirn the best and how do we assess each
person so he or she can show whar they
have understood and what they haven't
understood about truth, beaury, goodness
and the like.

(8 MINDFIELDS 155LE 14 | AUGUST 2011

Also as part of my work in educarion |
have thought a lor about pluralisation
and that means presenting important
ideas in many many different ways.
When there is an impartant idea whether
it comes out of history or mathemarics or
the arts or politics, we cant just present
it once, we have to present it in many
ways and many times, And the more
different ways in which we present ideas,
the more ineclligences thar we can
activate, the more likely there is that the
person will really understand the idea, the
topic, the theory that we are talking
abour.

And when | come to India, T will speak a
lor abour developing minds, about
education for understanding, about how
to individuate and how to pluralise the
things that we think are important.

The goal of education is
to help people use their
minds better to think
about what's true in the
world and what's not true,
what’s beautiful and what
may not so qualify, what's
ethical and what'’s not.

Also in the last fow decades, T've thought
a loc about excellence. Whart does it mean
1o be tuly excellent in something. Uve
stuclied excellence in leadership—whart it
means to be an excellent leader, which
includes management bur goes beyond
management because leadership involves
presenting visions of how the world
should be and how the world can be. ['ve
thought and written a lot abour
creativity—what does it mean to be an
excellent creator, to come up with new
ideas to implement them and o convinee
ather people of those ideas. And I've
thought a lot abour whar it means to be
an excellent worker, an excellent citizen.
How we can be notr just technicafly
proficient but also engaged in what we do
and how we can do it ar a very high
erhical and moral level.

And in my trip o India [ will be ralking
abour how we achieve excellence in
leadership, in creatvity in work, in
citizenship, and perhaps as | mention
these areas, you can sce why I'm so
interested in Gandhi. Because Gandhi
was tremendously creative, he was a very
effective lecader, and he thought more
than anybody else abour what ic meant to
be a cirizen, not just of his state or his
nation or his religion but of the entire
planct. In an era of globalization thar
ability to be non-parochial, to think
broadly, to place one selves in the largest
space, in the largest firmament is o
crucial,

I want to talk now about things T've been
thinking about recently building on my
work in education, building on my work
on excellence. One thing I've been
thinking about is what kinds of minds do
we need o have going forwards in the
future and ['ve written 2 book called Five
Minds for the Future in which [ describe
three cognitive arcas and two human
arcas where T think we need to focus our

education in the fumre.

'The cognitive areas are the Disciplined
Mind — whar it means to become truly
experts in an area, the Synchesizing Mind
— how we put chings together which are
disparate, which dont necessarily
immediately call themselves tw  be
combined, bur which needs w be
integrated if we are to understand them
and if we are 1o communicace to other
people and when we live at a time when
we are deluged with informartion of all
sorts much of which is of quite poor
quality, the capacity to synthesive is
tremendously important,

The third kind of cognitive mind is the
Creative Mind, the mind thar thinks
outside the box, that come up with new
idcas, with new practices: Its great to
think outside the box bur you can't think
ourside the box unless you have a box.
And the box is the discipline and the
synthesizing you have done before you
can be generally creative,

The last rwo kinds of minds have to do
with the human sphere. 1 call cthem the

Bespeciful Mind and the Echical Mind,
The Respectful Mind recognizes that we
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have tremendous diversicy in the world,
indeed cremendous  diversity in any
community of any size. And when people
look and behave differently from us we
can iry to kill them, we can ignore them,
we can olerate them or we can try 10
work with them and clearly it is best for
the world if we respect one another
tlespite these differences maybe even
because of these differences,

‘The Erhical Mind is the mind, which asks
not just what rights do [ have, human
beings are very good nowadays ar staring
their righes bur also whar are our
responsibiliries. what are our dutics and
1 am particulacly interested in our
responsibilities as workers if you are a
professional of some sori—educator,
doctor, engineer, architecr, lawyer — whar
are your responsibilicies, and if you are a
citizen of a community or a state, a
nation, a region, the entire world what
are your responsibilities. And the Echical
Mind doesn't always ger it right but it
thinks a great deal about whart it means
iv be a responsible waorker and
responsible cirzen.

As an educator | am also very concerned
abour curriculum, Whar is it thar we
tesach and how do we teach. And as T
mentioned before [ believe in school,
once we have become liverare its our sk
to learn abour whar is true and what's not
true, what is beautiful and cherished and
what is not good. These issues have
become more complex in recent years.

On the one hand we have what we call
the postmodern or relativistic critque,
which says who am | or who are you to
say what is good and beauriful and orue-
that is just a marter of Este—every
COUNCTY, every state, every group have its
own definicion of truth, beauty and
goodness. And because the technological
world that we live in, the digital warld,
where anything that is posted can he
changed,  morphed.  transtormed,
forgotren, combined, delered, posted and
sorom, and it is very hard o think about
wruth, beauty and goodness when we have
such a fast changing, facile, fexible
world. So in a book that I recendy
published called Truth, Beaury and
Goodness Reframed, I've tried to think
through the rraditional curricular goals in

W MINDRELDS N

the traditional subjects in light of the
post-modern critique on the ane hand
and the very fast changing, fiexible digital
world on the other-and [ expect to be
walking about that on my trip to India.

Finally, I've studied intelligence for many
years. I find it a very, very fascinating
topic but I've become convinced in recent
years that the kind of human beings we
arc and the kind of societies we live in is
really much more imporeant than
whatever kind of intelligence we have.
Becanse people can be very smart on any
definition bur if they don't use their
abilities and their skills for the good, for
trying to bring people wgether, for trying

As an educator | am also
very concerned about
curriculum. What is it that
we teach and how do we
teach. And as |
mentioned before |
believe in school, once
we have become literate
its our task to learn about
what is true and what's
not true, what is beautiful
and cherished and what
is not good. These issues
have become more
complex in recent years.

B

tw work toward peace, o trying o
eradicate poverty and  disease and
hostility, then the use ofall char incellect

is really for naughe,

And 1 waorry about this in terms of the
United States, India, Ching — countries,
which have a tremendous focus nowadays
on tcst scores in deing better in
comparison but perhaps nor enough
tocus on whar's ir all for, whar kind of
place we want to live in, whar kind of
people we want to be, what kind of
world do we want to live in. And here as
in so many other spheres, Gandhi has
something to teach ws, [ found a nice
quotation from Gandhi with which 1
want to conclude, Gandhi said, “U'm an
average man with less thin average
ability. T admit that I'm not sharp
intellecrually but [ don't mind. There isa
limit 1o the development of the intellect
but nonc o that of the hear” Well 1
think in any definition Gandhi was prerry
smart. He's probably puting himself
down when he says he's not of average
abilicy intellectually, bt whether or not
there is a limit to che development of the
intellect, there certainly shouldn’t be a
limit to the development of the heart and
coming to India next year I want w look
as deeply and widely as possible with the
kinds of things that you have cherished
over the millennia and to Azure our how
all of us in the world can work together o
have a world which we would be proud
to live in with human beings that we can
also feel very good abour. m

For more information visit; http:('www howardgardnerindiatour.com/
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marvelous ectogenarian unravelling her wonderful journey

by Shagufta Siddhi

atalie Luecthi Pecerson, 84, wears many hars. Nagalie lives in Hasliberg, Swirzerland

in a house where the windows fame a panorama ol show-capped Alps. Although

Hm;]iht'rg his been home far aver Hflt};' Vesirs for this American, place of deep

significance, she confesses that there is a world beyond the mountains thar she likes
as well, “Ar times, one feels thar the mountains obstrucr the endless space,” she tells me,

MatalicLuethi-Pererson searted the famous Luethi Peterson Camps (LPC) summer camps in
1948, She has run an international boarding school, Ecole d'Humaniig, Hasliberg, for nearly
4 decades, initiated women emancipation camps, and has been an active participans in the
womens movement. She and her hushand Armin have also mised four childeen,

My hirst meeting wich Nagalie was av a folkdance where she was dancing to the happy beats of
the music. She hopped around, swinging her arms, moving with teenagers in synchronous sieps.
This was one of the first among many meetings wich Natalie. | was drawn 1o her calm and
composed exterior. During the course of my time ar Ecole d"Humanité, an international school
in Hasliberg, Switzerland where T aught for a term, T learne that Natalic is among the most
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acove and undispuredly loved members of the
Ecole community, My ;c]ationship with
MNatalie grew strong over
mestings {v-'r:'ckl}r WOITLEN % group meetings at
the Ecole) where women of the Ecole
community sit together and talk, share and

several frauen

raise issues thar they feel are important w
them as women and therefore be raised wich
women: students. During the formal and
informl exchange, Natalic and | made during
my time at the Heole; | realized thar age has

made her stronger and more resolute,

recalls: her

Ohio. to an
Natalie

Boran in Cleveland,

American”  couple,
childhood as exciting. “My mother was 2
daughrer of an oil man in Pennsylvania—an
oil 'man wheo drilled for oil, not ane wha
owned oil!” When Macalie was teenager. her
mother read abour a fire thar had burnt down
the main building of Wellesley Cullege in
1914, Afrer reading an article on how the
students of Wellesley went about restoring the
building to the best of their alvility, Natalics
mother became determined to study ac
Americas premier LUJF-:'gt- for women. There
were obstacles of course: the high school in
the town where Natalies mother studied had
not presluced o single student who made i o
college. "Mather had to be turored in Latin
and, capable as she was, she got selecred ar the
callege 1o study English rcramure,”

A large part of our childhood was spent
hearing our mothers tales of her years ac
Wellesley (.:L‘r“tgc |__|::1':!lJII:I!t'L| in 1921), She
played all the songs she had learnt ar Wellesley
on the piane tor us and we sang together,
somewhar off tune, bur we knew them all,”
Matalic fondly remembers how her mother
would rake her and her sibilings to warch plays
at the Cleveland Museum of Are . Though hes
mother, like many other graduates from wp
womens colleges, did nor follow an active
career, her inner fAre found expression in
raising and educating her three children. She
ook an active interest in their education and
homeschooled chem for many years, Among
ather books thar Mawalie remembers from her
schooling; a series of books about children in
different counrries ol the world halds 2 special
place in het heart. (These included books by
Madeline Brandeis *Children of America and
Children of All Lands' and 1 ucy  Firch
Perkins (1865:-1937), who wrote a series of
children’s books known as “The Twin Books'
published lw the Riverside
Cambridee, MA)

Press o
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Young Naralie’s deep wish was to go our and
mect these other children of the world,
Martalle says, "My father was a tracior
salesman bue had learnt o By He had wanted
to Hy in World War 1 but by the time he
hnished his Aying training, the war was over.
Heartbroken then, he could nor miss che
apportunity during World Wir 11 and much
my maother's anguish, he joincd the war |
remember that he used o H_r these ancient
planes for practice and would take us up and
since these planes were apen, you could lean
out and sec cows and things below.”

The Peterson children moved many places
following their father's ambicion graph. Later
Matalie’s older sister, Irine went to study at her
mother’s alma mazer, Wellesley College.
During Irines sumitner vacaton-ac ::L)llcgf, the
rwor sisters decided to starca child care center
[or their town in Bhode [sland. MNawalic was
15 and her sister 17, Semehow, it all fl in
place. “lt was war dme and many military
men s wives needed a child care centre L{Llr'm;_';
their work hours. T had been baby-sitting
before and loved it So. my siscer and |
telephoned around cown and got ourselves a
bunch of kids o ke cire of The Rrse
summer we lad ten or owelve kids and it was
just the two of us o look afrer them. We
would take the kids o the beach and stay on
the beach for long hours |:.':u'|ein__|_r| them o
swim." 'The
camp/child care center became popular, The

Peterson  girls  summer
Ihihrwillg year, the two young, [_a,u'J:, had 1o
emplay some teenagers o help them run the
day care.” They ran the camp for five years, ¥
learne an awlul log running ie. We learnt abouw
organization, plans, sCIEing  programimes,

LPC A5 fan presest in Ming, Caech Republc

“It was war time and
many military men's
wives needed child
care during their
work hours. | had
been baby-sitting
before and loved it.
So, my sister and |
telephoned around
town and got
ourselves a bunch of
kids to take care of.”

Ihe LPC Sammes Cimps Logs
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itk Petersan (left) and Pavey
Pt coertesy LPL Intemational

The young Britons,
Germans, French
that they met deeply
resented the Swiss
and their easy life.
There was also the
blanket hatred for
the Germans. All this
provoked MNatalie and
her friend Pavey to
contribute in the
process of
reconstruction of
Europe.
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back-up plans and book keeping. “We also
college education,” Natalie adeds with a smile.

Matalie was not cager to attend college; her sole
interest then was in writing. She had written
plays and even musicals for the summer camps
in Rhode lsland, When it came time 1o choose
a college after high school, she initally
comsidersd applying w acting -school, Bur
ultimarcly she opted for the path of least
resistance and atrended Wellesley like the two
other women in her family. At college, Matalie,
for reasons she stll cannot cxplain, decided w
stucly German: “lowas 1944 and the Germans
were the enemy. | read somewhere thar
according o statistics: interest in the language
af the enemy goes high during the war but for
me it wits clearly ot the reason. | had learnt
French in high school and wanted o learn a
new language in college.”

Before the war, there was o practice at
Wellesley thar students of Furopean languages
spent a substantial parc of their junior year
abroad. 'The practice was discontinued during
the war years, so it wis Mialie’s g{:ur_{ fortune
that the war ended tight afrer her junior year
at college. 'Theirs was the first barch 10 travel
abroad after the war, Since Germany and
Austria were oocupied countrics ar thar time,
Wellesley College instend sent their students
to Zurich, a German-speaking city in
Swirzerland.

It was during her year in Switzerland tha
MNartalie saw the total destruction thar the war
had brought to Furope, She and the other
American students on the programme had felc
the war in the ULS pardally, almost on a

second-hand basis. Some of their friends and
acquaintances were killed in it MNatalie’s
roommate had lost her boyfriend o the war.
But the American students in Zurich had
never experienced the I!i'l_}'l_.iL.ll destruction
that war brings. Secing the irrevocable loss
and damage, the voung college students were
profoundly shocked,

MNaralic and her friends also felr thar though
the war beoween nations was over, it was |ivir!g
on in the hearts of people. People were biter
abour their former enemics. Switzerland after
the war was a safe haven for people from all
over Furope who migrated o geraway froma
scarred  existence in  their ilnpn'ur:l'i.ﬁh{fd
countries. Young Britons, Germans, and
French thae the Wellesley girls mer thar year
deeply resented the Swiss and their easy life.
lhere was also a blanket harred for the
Cermans. All this provoked Natalic and ler
friend and class marte ar Wellesley, Pavey 1o
think  about conuibutng 1o  the
reconstruction of Europe. Their horror at
secing such destruction and hatred led them
1 explore the idea of fighting prejudice. They
felt they could work with children who were
still young and not too setin their minds. The
two girls wanted to do something thar would
bring children [rom different countries,
whether [tiends or rivals, topether for some
time and create a platform for chem to
appreciate one another.

Withour much deliberation, Pavey and
Martalie decided 1o stare a summer camp for

children from different nationalides: They
wanted to do something on the lines of the
Peterson girls' summer day care camp in
Rhode Tstand, The two friends were quite
abour the nicy-grivey of thiy
internation:l bur  they were
determined that they would give the project

unclear

venture,

their best shor. On rerurning 1o Wellesley
College, they spoke with various importan
peaple about this matter. They rmised the
subsject with the President of Wellesley College
and the American Friends Service Committee
- The girls got a chance to pur their thoughts
betore a langer mudience when they were invired
o speak at Women's League for Peace and
Freedom, & prestigious women’s organization
that had tried to stop World War 1, The young
women received maoral support, practical
advice and encouragement, but they were
unable to mise any serious money.

Withaat any funds, ver stll noc dispirited,
MNaralic and Pavey left for Furope alter cheir
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praduation. They chose o cach focus on
different countries in Furope, one opting o
go w Englind and the other Germany.
Matalie says, “We had worked our details of
the camp and constantly  in
communication with ecach other We had
hoped for our camp to have four childien
each from Holland, Germany, Unired Stages,
Auseria, Swirzerland and England bur our
plans did not abways fall in place.”

Werns

The firse camp was planned o be ser In
Switzcrland because Pavey and Maralie had
friends and contacts there. Owver the course of
a year, they tound a house for rent, just
outside of Zurich, where they would put up
the children. They had also tound the peaple
whoe would be counselors and work i the
camp. They had only one problem: how
wortild they financially support their project
MNatalie even tried unconventional mechods
like scliing her return ricket o United Scates
and befriending American Army officers to
et [tee American cgarerres that were worth
gold in post-war Germany.

“While still hl:rp'lj'lg; ta track down suppaort for
the summer camp project, Natalic worled For
time Experiment  in
Incernadional Living , Natalic found herself a
jobas a praktikantin (an intern)ar che famous
‘Odenwaldschule' in South Germany. Tt took
a brake failure during a car ride wich Pavey in
Switzerland; however, for the miracle they
needed to get their project off the ground. The
breakdown led the girls wo sty overnight with
the Cieheebs, the founders of Oderwaldschule
and the Fcole d'Humanité in Switzerland.
The two gor a chance o speak abour their
project with Geheebs during this night stay.
This dramaric first meeting was the beginning
of a lasting relationship between Naealie and
the Gehecbs: MNaralie was hired o work asa
teacher ar Ecole ' Humanire'

SOIME with  the

Then, soon after this incident, an unexpected
donation of 3 500 {with a promise o send
another § 500) came from a donor unfamiliar
to the two girls, The donot’s name was Mrs,
Maori and she had heard abow these owo
determined girls from Krishna Roy, an Indian
seudent at Wellesley, After support started to
come [rom different corners, Natalie’s parents
proactively supporeed the camp. They even scr
up an organization o raise donations. Wich
enough money to run two camps, the girls ser
onit 1o fulfill cheir dreams;

The camp howse outside Zurich thar Natalie
and Pavey had chosen once belonged to the
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Socialist Party; a big bust of Karl Marx stoad
on its veranda. Before the camp began, the
two Americans promptly moved the famed
economists bust to the cellar!

Matalics expericnce as a teacher it the Ecole (a
school ser up by the Gehechs in Switzerland
after they Med MNazi Germany} and the
Ordenwaldschule helped in creating a basic
structure of the camp. "It helped me to have
had this experience. 1 learnt abour principles
of working at an organization. Working with
children had also become like second nature.
A lov of things | had cxperienced and liked at
these two schools wete incorporated in the
camp programme. They are more or less the
same until today,”

lhe campers were grouped as familics with
adule/s {counselors?) as Family heads ar the
camp. Everyone at the camp, including
children, was uquullj- involved in the ci-‘:.ming,
cooking and Lundry, just as chey were in
learning sports, music, folk dancing, craft or
any other skill.  For MNatalie and Pavey, “the
idea of a community of adults and children
where evervhody, every single member is
responsible and needs to do his or her part o
leeepy things going for oneselCand others, cach
member works at solving conflicss and
overcoming together,
important.” The first camp was a great success
and the two organizers learne crucial lessons.

difficulties WiEE

Ihe first campers in 1949, just like LPC
(Luethi Pererson Camps) campers today,
stayed for & weeks starting August 1, “Since
we had 6 nationalities, we envisaged 3
national week ar the camps, We had written o
the students beforchand abou preparing a

One of the early
miracles came in
form of a car brakes
failure leading the
girls to stay
overnight with the
Geheebs, founders
of Odenwaldschule
and Ecole d’
Humanite' in
Switzerland, This
dramatic first
meeting was the
beginning to a
lasting relationship.
Soon after, a
generous donation of
$500 with a promise
to send another $500
came from a virtually
unknown source.
e
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The camps success
kept LPC camps
going and today the
camps have spread
like wild fire. LPC
expanded to the
United States
bringing Native
American and Afro-
American children
together with middle
class white American
children.
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1PL In Salm-Sepiee, Switerand

presentation amd bringing souvenirs from

their  country teaching a

regpional/national meal. When the first bacch
:

and  also
af kids arrived ar the camp, they broughi
posteards and other articles from  cheir
COUNTTES.

Arguments started when the children glorihed
their countries. “1 emember one German boy
spoke abour the tallest light houss in Europe
being in Germany while the Dutch boy
snapped back that the tallest light house was
in Hellind.” A story thar Naralie recounts
about the issucs on the very hrst camp is that
of a German boy and a Dhtch boy falling in
love with the same English girl—"thar was
one international issue we had!” Lessons were
learnt, from the second camp ong national
weeks were a total no-no. The children could
instead pur up a play or weach games popular
in their countrics. “We lernt thar dancing,
singing and cating together or anything non-
i'nmp-r'lilh-l: was wonderful, #

Like today ar the LPC cimps, campers could
choose from a variety of skill-based courses
like baking breads and cakes, dark room
photography, sports or even yoga, Chnce a
week the families (the camp was divided into
families under a family head) ar the camp
would go out on a family activity, The chores
were rotated 2o thar everyone learnt almost
everything. Though the camp organizers
spoke mostdy German, they would send
reports of the individual child to their parents
in English. "The reports were mostly about
the child’s sirengths and arcas of interest,”

Matalic still marvels ar the parents’ faith in the
two Inexpericnced, young [oreigners. loday,

1L.PCC has a Board of Governors with clear
policies on recruitment and programs. These
days every counselor needs a police clearance
certificate. Back in 1949, the clearances were
of another kind.

Matalie, Pavey, and the parens of the compers
had to cross dense nerworks of red rape to ger
the children into Switeerland. "One of our
[’11["!'”:‘[ L'.j_nlpl._'ri., o i I:,'rll.{ Taan, g:l"r'!’.‘ e Al
one point all the correspondence his Facher
had with the police and all kinds of burcaus to
get him o Switzerland, to the camp. It was
not casy from the point of view of the seruggle
with the

happened, we managed to do it and the Kids

ofhcaldom, But somehow It

loved i ™

A few years apo, the first campers had a
F

atalie is proud of

the fact thar LPC campers continue to stay in

reanion in Swiczerland.

tovch with each other and many of them
return ds matuee campers or even helpers ar
the camps, Tike the instance of former
Fcole d'Humanité, Sarah
Hudspith, Sarah first mer Naalie ar a LPC
CAMP 45 & YOUNE camper fram l".np‘li.uhl She

director ol

has since then served LPC ina varleéty of rales.

Pavey, Matalic’s PRrTnEr ot martied and left
Europe after the very first camp year. All
alone; Matalie continued her :.I:ul__',gh'. She
found support in family, friends and Armin
Lucthi, a colleague, who buer hecame: her
husband.

Back in the United States; the camp was
supported its Board of Direcrors, mostly
Maralie’s family and friends in Rhode Tsland,
who helped in bringing donations and by
sending Americans to the camp. In the early
days the camp was known as Young Leaders
International, but during the MeCarthy era
in the 50s, the word “internatonal™ in the
camp’s name made it a subject of suspicion.
S0 they elecred to change the name. "The
mitne  Luechi Peterson Camps was a
combination of my name and Armin’s, Itwas
certainly not my choice and before 1 could
Young Lcaders
International, the panicsrricken Board of

send an alernadve m
Directors had Lll:mgpd it. 'The nime LPC
continues.” The success kept LPC going and
tonlity the camps have spread all over Europe
and in the US. For Natalie, it was a dream
that LPC expand to the United States and
bring Native American and Afro-American
children together with middle-class whire

American children.
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Certain events like the polidcal sitwation of

Europe in the 1960s created some drama for
the LPC camps. LPC tried w get Russian
children together with American ones ar the
camps in Furope bur they could nor make any
headway. In 1968, LPC was ready 10 ser up
their first camp in Prague, Crechoslovakia,
when the ‘Prague Spring’ happened. During
the camp, Soviet tanks rolled into the Crech
capital and LPC campers in Prague were
inadvertently involved in an interesting
adventure.  ‘The  campers  escaped by
hitchhiking from the Swedish Embassy in
Prague through Germany to Scandinavia,
One of the next big cvents happened in 1962
when the hrst LPC camp was set up in
Yugnsfavia. [t was a success, the frst major
LPC step rowards Eastern Europe when the
Tron Curtain was still up.

But Natalie was only a camp organizer pari-
time, Her career as an educaror had starred at
the Odenwaldschule in Germany, bur it was
at Ecole d'Humanicé chac she Nowered as a
reacher. Natalie and Armin joined the Ecole as
teachers in 1956 and eventually became
directors of the Geheeb school inl961.
Matalie’s big success as the Ecole director lies
in starting the Ametican Programme at the
school alongside the Swiss Matura system. She
built che into  the tuly
international school thar it is tcoday, Drawing
on her skills a5 a camp coordinator, she used
uncanventional means to bring ceachers from
US colleges to teach at the Ecole. She was an
expert in running the show on a lmited
budget while keeping the spirit of the Ecole
alive. Maralie and Armin have resuscitared the
Ecole several times in a variery of ways. One
was [0 invite an established educaror and a
psvchologist Ruth Cohn o teach  her
communication method, 1O (Theme-
Centered Interaction) ar the Ecole. Natalie
and Armin were later succeeded by a group of
lcaders as directors of the Ecole. MNarlic
conrinues (o teach ar the school.

instiruticon

One of the other roles thar MNartalie has
played is to spearhcad the women’s
emancipation movement. “loall sarced after
a teacher and [ heard Simone de Beauvoir on
television. We were fired up by her speech
and decided o do something ar the Ecole.
We knew abour the women'’s groups, at that
time called the consciousness raising groups,
and felr that we could have a women's group
at the Foole that could work like these
eanscivusness raising groups.”
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The women's group has continued for vears
and the Lcole women meet every Tuesday.
The women’s group also tried o get a men’s
group ogether bue it never took off. “We had
many things on our agenda like small things
that may scem ridiculous o the vounger
generation.” Amongst the issues they mckled,
the group addressed sexist vocabulary used at
the Ecole, "Due to the spread of the feminist
movement, advertdsements in many parts of
the world were gender-free but ar the Foole
we continued to use the sexist words. 5o, the
members of the women's group got up at the
Schulgemeinde, a mixed platform of students
and teachers at the Ecole, and declared thar
we would like to use the feminine form which
also includes masculine form. | personally
believe you cannot think withour a language
and if you are thinking in terms of masculine
torms, you are cxcluding yoursell and all of
your gender and ic can have a subconscious
cffect thar you do not take yourself or yvour
co-women as seriously as men.” Slowly, the
womens group tound ways to say neutral
gender words.

Matalic looks ar the mounaing from her chair
and says, "I would always call myself first 2
teacher, T have also enjoved everything 1 did.
But one thing | would like to say to young
educarors is o ger o know your students
personally, in any way you can and see if you
can inspire your kids to ger w know
themselves o, Also, do not ger into the job
unless you like children or reenagers!” m

SHAGLUFTA SIDDHI isa
cultiral historian and educator,
Works with the Krishnamurti
Foundation, in fier
abandaoning 2 ifein the
medieval ramparts of DIllil, sha

i5 Trying to make sense of life and ving in
araras. |y 41 {0 be wandering in the
tabyrinthine lanes of Banaras, there are high

chances of finding her
shop speaking in an &
bunch of Banarasi:

always at & chai
ad Bhojpun with a

But Natalie was only
a part time camp
organizer. Her career
as an educator
started at the
Odenwaldschule in
Germany but it was
at Ecole d' Humanite'
that she flowered as
a teacher. Natalie
and her husband
joined the Ecole as
teachers’ in1956 and
eventually became
directors of the
Geheeb school
in1961.
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“EAST OF ERIEND

Amole Gupte talks about what it took to make
the delectable 'Stanley ka Dabba.’

Interview: Amruta Patil
Photos: Courtesy Amale Gupte
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L & Sl Beoen Stanver Kz Danba

Why did you make the decision to put the dabba at
the heart of matters in your storyline?

When addressing the ‘hunger’ of the non-privileged,
the most direct and useful metaphor to drive the issue
into the hearts and minds of the viewers for me was the
lunch-box ~ The Dabba — Evervone has a Dabba!

I went to the same school that's seen in the film. And
there was a Stanley in class with us. And in the sixth
grade, when we moved into the new school building,
morning school turned into day school and the need
for the dabba arose. Stanley unfailingly brought to
school everyday, ‘aloo ki rassewali subzi and puri’ in a
bent aluminum 2-tiered tiffin-box. The smells drove us
crazy when he opened the lid in the long recess. But
why the same, wonderful stuff everyday?

His story was, that on his way to school, a street Hindu
hotel friend filled up his box with the regimental aloo-
puri breakfast on menu for free. Thal was 38 vears
ago, but the aroma and Stanley's tale, both remained
fresh enough to kick-start the screenplay of Stanley Ka
Dabhba,

What was the nature of SKD workshops and how
did the children benefit from them?

This is an aside, but it will help you understand the
model. For 4 years [ have been fuelling a cinema and
theatre studies elass in Pali Chimbai Municipal School
in Bandra, Mumbai. The idea was to introduce cinema
and stagecraft as a holiday subject to the non-
privileged, financially ehallenged child. The intention?
To catalyze a strong desire in the child (age 6 to 16) to
Jump her social class and move towards being an artist,
a creator, who will eventually join the media stream,
be it cinema, theatre or TV. After all, it's not rocket
science that one needs to wait until post-grad to gain
knowledge. Chaplin, Majidi and a eache of filmmakers
are our gurus and their films our textbooks, Add to
this, film theory and theatre exercises for breath, eve,
voice and posture.

The children made 2 short films in two summers, Their
first, Aansoo baney muoti, was showcased with Megan
Mvlan's ‘Smile Pinky' at the 1st Children's
International Film Festival Mumbai 2009,
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All together, through
one and a half years
of the Stanley
sessions, 170
children participated
at-will. Some came
barely for a day or
iwo. But since the
class was voluntary,
there was no binding
on any child to
attend, havin
thrown the weight [ﬂ
following continuity
out of the window.
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This sturdy classroom model of in-
school holiday education, T hrought into
Huoly Family High School. Most of SKD
was seripted from memories embedded
in those very walls, though the children
of my time are touching 50, I ran the
idea of a voluntary Saturday holiday
morning class with my Head Mistress,

Mrs. Asha Kapoor. She, in turn,
proposed it to the School Principal,
Father TFrancis Swami, who was

delighted by the idea of sessioning the
screenplay of Stanley Ka Dabba with the
school children. He sent information
notices to all classes inviting children to
a free and voluntary Saturday class of 4
hours with 2 recesses.

All together; through one and a half
yvears of the Slanley sessions, 170
children participated at-will, Some
came barely for a day or two. Bul since

the elass was voluntary, there was no
binding on any child to attend, having
thrown the weight of following
continuity out of the window. All the
170 children have réceived a fee-waiver
scholarship for this academic vear as a
return gift from my production house.
As for the climax concert, 1 set up
Partho's Besant Monlessori School
concert, rehearsed it in their school
timings and did a single take of the
performance with actual parents,
teachers and children.

And what happened on all Saturday
mornings at Holy Family High School was
nothing less than magie, where the pace
and mood of the sessions were determined
by the children. Every Saturday wasn't
necessarily a filming Saturday. Theatre
exercises and cinema viewing was part of
the knowledge sharing.
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Also, the hardbound script of SKD was
purposely forgotten at home in order to
session the narrative in the old
raconteur tradition. This discouraged
mugging up script lines and encouraged
cooking up your own lines after
listening to the scene enacted by me —
just like grandmother enacting scenes
from the Mahabharata. And the winner
— No lights in the shooting space. The
Canon 7D, a digital still camera with a
motion capture card and its user Amol
Gole brought in Stanley Ka Dabba
without the cumbersome paraphernalia
of lights. This set the children lree! An
mnocuous still camera without lights
cannot distract children from showing
their best in child friendly timings. That
is the big lesson.

How did you maintain the
spontaneity of performance with
such kind of time lapses?

As 1 said before, there were no lights
and no humongous cameras to thwart
the progress of emotions of both
children and adults. There was no
artifice in the spaces, barring the little
camera and the synch sound mikes.
Most scenes actually took real-time to
shoot. An emation that came to the fore
in a scene was never carried to the next
Saturday session. It was wrapped in that
very session. In most shots, the
rehearsal was the pristine take. The
progress of the story was always in
tandem with the filming of the seript.
And the surprises of fallen milk teeth,
bruises and cuts of Stanlev and [riends
were happily ineluded to enrich and
authenticate the screenplay.

Candidness was nurtured against
‘perfection’ — when the Lord gives, yvou
need to be in a candid position to
receive, never the rigidity of preset
perfection. Being instead of seeming!
And that's what children are — the most
effortless interpreters of life, In SKD, we
adults benefitted by observing them and
repeating their processes in our roles,
Thal is why it all looks so spontaneous —
because it is.

W MINDFIELDS. I

If this was not originally intended to
be a film, how did you weave
together a narrative from your
footage?

In 2008 1 was ready to go on floor with
a film on inequality; its songs and
breakdowns and budgets and schedules
in place. The path of Sapnon Ko Ginte
Ginte was riddled with mines, and
walking it was made impaossible for me.
That's when 1 went deep inside and
pulled out Stanley Ka Dabba and put it
on paper. Twice bitten, thrice shy

when [ took SKD into session to Holy
Family School, | promised myself — Not
to promise the world a feature film.

The progress of the
story was always in
tandem with the
filming of the script.
And the surprises of
fallen milk teeth,
bruises and cuts of
Stanley and friends
were happily
included fo enrich
and authenticate the
screenplay.
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...my stature in the
eyes of my children
riends, is that of @
frog’s. | am ‘a mole
frug‘ and that is not
aunting at all to
them. And the
friendship is not for
gain. | am not
extracting anything
slyly from them. |
don't kid-glove my
friends. Tﬁm way |
feel | am a child
myself.
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Instead, do it in the spirit of the
promised Saturday sessions and see if
anyvthing got built over time.

After loading material on Deepa’s edil
machine over a period of 6 months, she
began looking into its form. She put
together 20 minutes of the 15t hall and it
rocked for the people who saw it
Hugely relieved, we chugged ahead with
the filming of the rest of the narrative.
It was a 90 minutes narrative from the
beginning. We lpst some written
moments... we gained some candid
moments.

Tell us how you managed what the
biggest of Indian directors have
mostly failed to do - get the children
to be seemingly oblivious of the
camera. The children never hit a false
note in their performance!

One, my stature in the eves of my
children friends, is that of a frog’s. T am
‘a mole frog” and that is not daunting at
all to them. And the friendship is not for
gain. I am not extracting anything slyly
from them. T don't kid-glove my friends.
That way 1 feel I am a child myself. T do
fight with them and get argumentative.

Twon, when Neil Sadwelkar, our
Technical Head assured Amol Gole and
Deepa and me on that day in September
20009, that the little Cannon 7D would
give result and past the test of the silver
screen. Bless Neil for this... because,
without the lights and the huge,
immabile Arriflex 535 sound blimped
camera, the children were literally
liberated from the shackles of formatted
and time-consuming filmmaking, where
children are the prone ‘smallies’ in the
food chain, eternally waiting and wilting
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away  before the Director Of
Photography, after lighting up for
hours, shouts out *” am ready for take!”,

How did you work towards
minimizing exposure-risk and groom
the attitude of young actors during
the process?

With able support from Father Swami,
the Principal of Holy Family High
School it was possible to speak to
children and parents at length about the
perils of media exploitation of children.
I cited examples of popular children’s
talent shows on TV where the tears of
the loser were more TRP fetching than
the smile of the winner — all trapped in
exhausting 12 hour shifts and months
long schedules, be it film, TV or
advertising. Plus the peril of missing
school, not for the academics, but for
the childhood pleasure of being with
same-age friends in class, vis-fi-vis
being all the time in the company of
adults on a film or TV shooting.

Through the filming period of SKD we
strictly enforced the rules — 4 hours on
a Saturday {(no Sundays) or a vacation
day with two recesses inside the school
without missing a single working day of
school, where you can walk in and walk
out as you please and be a beneficiary in
a school activity. We found this a good
example of child friendly filmmaking. If,
in order to shoot with an animal it is
mandatory to have an Animal Welfare
person  to  supervise the
proceedings, can't there be stricter Taws
for filming or televising children, like in
the West?

Baard

SKD marks the rather strong debut
of your son Partho. How do you, as a
parent, place celluloid dreams in
context?

Mindful of the pitfalls and traps
awaiting children in commercial
cinema, no sensible parent should cash
cow their offspring. It would only lead
to an irreparable loss of childhood.
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Theretore it's a no no for Partho when it
comes to anything outside of home. As
tar as strong debut and all that... neither
Partho, nor Deepa, nor 1 see his
participation in professional terms. It's
the cinema and theatre learning process
which is more important. Partho has
been my Saturday buddy since he was 3.
Be it concerts in special sehools, be it
the cinema and theatre studies class at
Pali Chimbai Municipal School, or
rehearsing with other child actors for
Taare Zameen Par (TZP), Partho has
been by my side and I value that bond
very much... more than anything else in
this world.

Thruu:l;h the filming
period of SKD we
strictly enforced the
rules - 4 hours on o
Saturday (no
Sundays) or a
vacation day with
two recesses inside
the school without
missing a single
working day of
school...
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..we are fabling
child-rights issues
through cinema for
a wider reach.

Our dreams are
connected with
better success rates
of social change.
Celluloid is merely
the means not

the end.
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Abhout celluloid dreams... no dreams,we
are tabling child-rights issues through
cinema for a wider reach. Our dreams
are connected with better success rates
of social change. Celluloid is merely the
means not the end.

Teachers are neither morose, nor dumb;
much worse, they are numb.  And it
isn't their fault. If vou have divisions A
to F in each grade and every division has
a minimum of 50 children and the
system teachers are entrapped in,
believes in rote and has banished the
arts oul of the curriculum, then they are
gning to behave like robots in class. Art
is merely imitating life. And so, if life js

stereatypical, be it MBAs, quarter-
profits  believers or middle -elass
teachers, art shall follow. Except in the
case of the Nikombhs of the world. But
they are few. Others are in a tearing
hurry to make children drink up the
subject matter of texthooks and not life,
with varying degrees of commitment to
their ‘noble protession’.

The fascinatingly ogre-ish Verma is bul
another Stanley — thought to myself
why tell the story twice.. also I went
way past my tolerance in trying to give
him a long-winded wind-up when I
should have just let him disappear like
ether from the school corridor post his
realization.

Stanley Ka Dabba is special for us. And
the collaboration with Deepa is the
same as parenting Partho. Therefore,
SKD is our 3rd child after Partho and
TZP. Deepa Bhatia is a2 mountain of
artistry, without whom [ wouldn't move
an inch in life and it needn’t only mean
up or down. And as far as debuts go...
lesz said the better. m

' Stanley Ka Dabba is a Hind! film written,
' directed and produced by Amole
 Gupte. It was released on 13 May 2011,
it traces the fictional story of Stanley, a
 very talented and popular fourth grader
. who never brings his cdabba or
. lunchbox to school and Is atways found
- eating out of his friends’ lunchboxes, A
. bunch of very disagresble teachers
- make Stanley and his friends' lives
 missrable as they insist on impinging
on thelr lunchtime bonding. Life
' becomes even more difficult when the

Hindi teacher (Amole Gupte) forces
. Staniey to get his own dabba or stop

coming to school. The gquestion that
looms "why does Stanlay never get a
- his dabba?”
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Learning by Doing

Training in theatre enhances a child's overall learning experience through techniques developed in the rehearsal room
and helps children cultivate creative thinking and problem solving abiliies; strong social and interpersonal skills, and
strong communication skils through the training In theatre.

(%] (9.5 -l neatre Frotessionals
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children  the
confidence o negotiate the ever-

ow do you give

changing world around them? By just
wlling them o become confident or by
enabling them to cxperience and develop

their own [rames of relerence?

With this as the objective a proup of thearre
professionals convened by London and

Connecticut-trained  Jehan  Munekshaw

started Theatre Professionals Pvr, Lid, a
Mumbai-based company to professionalise
and improve the standards of practice for
theatre in India. The prime objecrive of the
company other theatre

than Creaiing

productions (esth. 2008} is to train aciors,

conduct capacity |1n|.|i|:['||1§_{ workshops in the
performing arts, and offer and execure
complete  drama syllabus and curriculum
solutions {n schools. Theatre Professionals
believe thar in drama classes and workshops,
stadents literally put themsclves in others'
shoes which helps them realise the imporcance
ol ¢ ampassion and J_'mp;_u'hjl.-'.

Fora ]l.1l'll.'I rime, the [:'.u.|1':||.g uf dramarics in
schiools has been misunderstond as teiching
children 1o developing clocution skills - an
activity thar enables them 1o become berrer
vrators and public speakers and develop
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s and thinos thes

conhdence, Theare Professionals believe in

doing u little more chan that by developing
in the student the ability ro stand up and
perform in fronc of audiences,

Dramarics taughr creatively does much more.
At the most basic level, exercises and activitics
in a drama class enthuses children o become
tocused and more interested in the process of
ledrning. At another level it gets them w
understand and empathise with others, Bu
most importandy regular application of
dramatics cxcrcises — taken from the reheirsals
into classronms — empowers every child in 4
sense that they become more capable of
finding their own creative solutions 1o
negoriare scenarios in the classtoom and
subsequenty in life.

Although drama is not new in education, the
ubiquitous speech and drama class has been
offered a5 an elective or otherwise in many
schoals ol date, bur Thearre Professionals
believe that they are slowly but surcly
changing the way drama is being used in
eclucation.

From just being a means to good speech or
performance we think that the practice and
discipline of drama can be used to reach
children self—expression,
collaboration and communication skills,

CrEativity,

Which is why they conceived the Drama in
Schouls Program, which uses thearme exercises
and techhiques to engage children’s mind,
body and imaginations,

Speech; dicrion or elocution is not the focus
here nor s it taught here, Fren the drama isin
nio didactic form. Instead kids are encourased
to discuss issues and things they ohserve
arpund them without fear of being
admonished or judged, they then use the
discussion o develop conceprs and work
rogether to cxecute it into performance picces.
Through a varicty of fun exercises they are
mugh: hesw 1o use their |'|1:u;l_1.-'1 voice, creativity
and energy to understand themselves berer,
connect with other children in the class,
discuss and create together, build their own

PETSPECTIVIES,

The resubis have been uurp:iﬂn!__-j-.- very
encouraging, and at times the trainees are
often left astounded with the creativity and
speed with which children respond o thess
unorthodox methads.

The program was evolved by @ tcam of
professional cheacre praceitioners who also
lowe working with childven. Their expericnce
and hackground in thearee and arts and dheir
interest in education drove them o evolve a
new discourse in drama education in India.
‘Iheatre Professionals feel that by using the full
power of theatre practices they can really pur
the exuberam energy and curiosity of children

L Chinst FIII:'I.E‘.-'L“ S,

The Theatre Prafessionals ininatve is based on
the sinaplest of premises; ' Diama (the wond ioself
stems from Latin root mw do) is simply leaming
by doing, It enables experiential learning and
ensures there's also space for positive reflection
relating o Thercfore, by
v:::lt.(rur:!ging lﬂﬂmln:_:" h}" d{":l“'li: HI'H.{ 'l_'ll:k‘;r'l;"'-"{'n[

experiences.
reflecrion and assessment, the study and teaching

of dramarics  can ':|:'.|r1r:1|i|::1lt_1" improve
ﬂl:'ﬁﬁﬂh”” il."\.”'['l |.r|r:‘, ORITCOITES.
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An example would perhaps help tw
demonstrate the power of reaching-
learning dramatics. Tnn class VII of one
school there was a problem with focus.
Oftren the curriculum is not challenging
enough — especially for smarter children
in the class. A characrerisation exercise
wiis conceprualised under which children
adopt a characrer from the real world, All
students selected and represented o
character they observed in their evervday
life, and studied the chosen
character walked, spoke,
gestured and represented him/hersclf.

how
dressed,

Each week they had to refine the chosen
characeer a lirtle more, always striving
towards o closer represencation of their
chosen character. Sufhiciendy challenged,
the students experienced the result of
constant application to the task. Finally,
after they had sufficientdy mimicked and
represented the chosen real-life characeer,
they were asked to improvise situations in
which their characters interacred with
each other

Consistent reflection and self-asscssment
of their work, 15 whart pmi-:-.l.aimml ACTOTS
do. Similar exercises creates awareness
ameng students ol their awn physical and
psychological capabilities as individuals
and as group performers. L decpens
students understanding and appreciation
of the viewpaints of the characters they
portray on stage. This is a first step
|(H'r'.'|“!5 I{Idrnjn.ﬂ- [0y |L‘"‘i|]l‘.l'.! Tl'l'l'_' "r'il:_"“r's

characrers of other children in class,

A drama class is a safe space for children
o explore their thoughts and express
them through action. It is a non-

WHRRH MINDHFI DS N

judgmental space, where they will
become  less  apprehensive
expressing their opinions or pursuc a line
of thought, while interpreting the
charicters they are asked to poreray. In
some schools Theatre Professionals do
‘memory  searches”  Studenes  are
encouniged to dig deep into cheir
personal  history 1o identify
understand their formative influcnces
Introspection and recollection of things
in the past enables children to become
comfortable with themselves and learn
Irom the mistakes they may have made in

the past.

abwou

anl

Dyrama and role playing works because it
is inclusive, There is 50 much stress in our
education system on the written word

that verbal

development of

Theatre Pro
and improve the
Theatre in India

Itis a Mumbai base
provides varl

new and | exciting
entertainment,

communication skills is often ignored,
Because it is action orented, dramatics
education les children express themisclves
verbally and gives children with lesser
wriring skills an outlet and opportuniy
shine develap
confidence. Especially for kinescheric

W participate, anil
visual learners, drama lers them engage
mind ind body while developing the
focus and creativity of children. Tt also
develops the qualities of teamwarking,
learning to - appreciace others and the
ability to take constructive eriticism. One
such exercise called ‘create 4 machine
with vour bodies’ in classes 1eaches
students to work towands common goals
and learning to present group work,

Mot surprisingly grear teachers and seers
like Sri Aurobindo and Nobel laurcare
Rabindranath  Tagore strong
proponents of teaching through the ares.
Their work and philosophy strongly

Were

advocates the integration of the ars asan
integral compaonent in the educadon for
the development of the mind. They
understood instincrively chat learning by
doing enables and builds the confidence
of children to devise creative solurions ro
the known and unknown challenges of
lile. m

With inputs from Sananda Mukhopadhyaya of the
Theatre Professionals Drama in Schools Program

m We advance the actors prac through
complished actors and

5 for theatre diregtors

elop training in

pedagogy and stagecraft desi

m We
organisations 40 ir vision,
and  improve Oon administratios
organizational development

consult for existing performing arts: |

m We bring the benefits o

Check out thelr website:

bt/ /woww theatreprofessional
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WHY WE NEED

MUSIC

Are there any benefits to learning or appreciating music
apart from the fact that it is an enjoyable pastime?

by Luke Haokip

personally don’t know anybody who
doesn’t like music. We do not know why
we like music and yet every day we are
immersed in it for hours. Even the most tone
-deaf of people or the very small percentage
af people who |‘.||'n!-1:.w they do not like music
are found humming a tune in the shower or
while working, completely unaware that
they are indulging in this most cthereal

medium.

When one thinks of music, the images
conjurcd up are usually that of peace,
harmony and brotherhood -  most
CONMNOATONS [0 MUSic are positive ones. And
while most people wouldn’t mind the
oocassional dabbling in ir, if they had w take
time out to learn music, it would only be oul
of indulgence or so they feel. The questions,
therefore, that arisc in most people’s mind,

especially those with young children, are

2 MINDFIELDS S5UE 14 |

anes that question the practical aspeces of
learning music. Why must we learn music,
or rather, why must our children learn
music? Are there any benefits o learning or
appreciaring music apart from the fact thar it
is an enjoyable pastime or unless you want
vour child to become a professional
musician? Will it help my child become
cleverer? Will ic |n:|p her in other aspects of
her life especially in a non-music profession?
Literamre can hone one to be a g0 wl writer
and hence a journalist or even a television
producer, mathematics can perhaps une day
help in becoming a better engineer,

economics could lead ro a career in h-;1:1];jn;_-;_

Every system of education is trying to
educare in order have a pool ('-fc,'nr.lu:. alle
people evenrually, nor a bad thing in itself,
bur in such AN COVIroNMmMent sometimes

music seems a little our of place and even

W
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unnecessary. There seems 1o be no resison to
learn musie formally unless vou want to be a
professional musician, And it also scems o
take a lot of time and effore to learn music,

Steven  Pinker, the famcd American
psychologist and cognitive sciendist, has
referred to music as being a “pure pleasure
technology” with no real funcrion. And then
most would argue it atherwise, But Pinker's
statement is part of a larger argument and he
is in no ways belittling music - that perhaps

for a later time.

The ancient Greeks had a fascinaring way of
articulating how music works and why ir is
required. In their quadrivium or medieval
university  curriculum  consisting  of
geometry, arithmetic, astronomy, and music
- astronomy and music were two sides of the
coin, described
relationships berween observable, exrernal,
permanent objects and music illuminated
relationships between invisible, internal,

same Astronomy

transient objects.
internal  planers,  constellations  of
complicated thoughts and feelings. Music
finds the invisible picces inside aur hearts
and souls and helps describe the position of
things inside us, like a telescope thar looks
in rather than out,” wrote Karl Paulnack in
an article in CS Monitor.

“1 imagine us having

This is what Marvin Minsky, one of the
pioncers of artificial ineclligence and
vognitive psychology, has to say regarding
why we may need music, “Why on carth
should anyone want to learn such things?
practical—for  building
pyramids, tor instance—but of whart usc is
musical knowledge? Here is one idea. Each
child spends endless days in curious ways; we

Geometry s

call this play. A child stacks and packs all
kinds of blocks and hoxes, lines them up,
and knocks them down. What is thar all
abour? Clearly, the child is learning about
space! Bur how on earth docs one learn
about time? Can one rime fit inside another?
Can two of them go side by side? In music,
we find our!™

Ihen there are those who say thar music is
necessary to us evolutionarily speaking — like
language, It is something thar we needed so

WA MINDFIELDS.IN

we evolved it or evolved into it - that
humans had a generic disposition 1w music
thar is why we developed it Probably like
the way we took to speaking because
evolutionarily we needed 1o communicate.
And then there arc those who say that music

needs to be cultivared,

Music is a big subject with many genres
what is music to some may be to others a
random  physiological dissonance and
because they are not familiar with it it is
construed as general cacophony. For example
contorted serial sequences in atonal music
are generally too complex for the brain
recognize unless we are familiar with rhe
score and that too backwards! Its the same
with any new form of music we dabble in —
either playing it or just listening to it
Initially it all seems really chaotic — let’s take
for example Jazz or Carnatic music, o the
uninitiated it will sound like a marker place
full of musicians playing to their own bears.
But slowly as you let it seep into you, you
get familiar with the tones, the scales and
voila! one day you are sitting in your balcony
and enjoying that music,

“Whether music is necessary or not, we still
enjoy it first and foremost, and if it were
taken away we would have different brains
a5 a result. Music is ar the very heart of what
it means to be human, and we need science
to help us understand this, not to explain it
away, argues Philip Ball, the prizewinning
science writer and author of The Music
Instinct.

Bur then, can everyone learn music and if
they can should they? Since the benefits of
music perhaps is fele most by people who
understand it a lictle more - people whe play
a musical instrument or sing, those who
have learnt music either formally or
informally, 1 personally feel, ves. I do not
know whar the solution could be for people
who say they do net have a musical bone in
them or people who are tone-deaf, there
seem to be a lor of people like char, but for
the rest of us who can, perhaps if we are
willing to put through the rigours of music
training - there's a lot of bliss waiting for us
on the other side of that training.

Whether music is
necessary or not, we still
enjoy it first and
foremost, and if it were
taken away we would
have different brains as a
result. Music is at the very
heart of what it means to
be human, and we need
science to help us
understand this, not to
explain it away.
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Evolutionary trait or not -
there's no denying that
there are some
compelling reasons why
music is necessary in our
lives and therefore, we
must listen fo music, ploy
music, teach music and
facilitate the learning,
sharing and listening of
this auditory cheesecake.

48 MINDFIELDS 1550E 14 | AUGUST 2011

Evalutionary trait or not, there’s no denying
that there are some compelling reasons why
music is necessary in our lives and therefore,
we must listen to music, play music, reach
music and facilitate the lcarning, sharing and
listening of this auditory cheesecake, And
the only thing that it will fateen, is the soul
— far the berrer!

Whatever the origins of music be and how
and who can learn music norwithstanding,
why we need it and how we benehit from it
is possibly a ot esier w explain.

MUSIC MAKES YOU SMARTER

Several studies conducted on the effects of
music to the brain have revealed char
children, who are exposed to music, or those
whao play an instrument, do berter in school
than those who don't. It could well be a
reverse for that matter — thae the children
who are actually smar are picking up music
and doing well in it

But these researches also suggest that
exposure o music benefis a child's reading
age, 10} and the development of certain pares
of the brain. For thar marter it says cven
adults can gain from learning o play an
instrument or sing as it helps the mind o be
alert and remain active and in due course
help 1o sharpen the memory.

Many of us have heard of the Mozart Effect.
Apparently listening to Mozarts music
betters some kinds of mental performance —
albeir shorr erm: And there are recent
reports how music improves the brain and
heals rhe hody. Researchers ar Mctill
University in Monrtreal, Canada, have
canducted studies, which claim thar music
can simulate certain pares of one’s hrain
responsible for memeory, motor control,
timing and language depending on the kind
ol music you listen ro.

A rich environment, and in this casc the
enviranment of music, seems 1o make the
difference. Learning music requires effore, an
effort that makes one use their brain, The
more you use and educate the brain the
more interconnmections in the brain,
changing it for the better. So in effect, music
rmiakes the brain function better,

MUSIC TEACHES DISCIPLINE AND A STRONG WORK
ETHIC

Learning music is hard work. Tt teaches
patience and discipline. The drive to learmn
music may come from wanting o become
popular or a desire to bt into a dique bur
one will have to work lard o eventually gee
i a level where one can actually stary being
appreciated.

There have been children who seemed
musically gifted and full of potential when
they were younger but over the vears have
stayed ar thar level hecause they didn't work
hard didnt ger cnough
opporturnity,  Those who had  been
encouraged have henefited. The discipline

enough  or

meted out to learning has cranslated into
understanding the benehits of hard work and
discipline. Many then are able o successfully
translate that into other aspects of dheir lives.
For example learning music theory can
improve problem solving and logic skills and
therctore help a child do marthemarics. Thar
probably is a conveluted way of puring
things and perhaps not every good musician
is good in mathematics bue the point here is
that it unleashes the potental in the child
Far similar rasks. How ane can then hone an
interest in marchemarics in the child is
another matter altogether.

Milhaly Csikszentmihalyvi, the renowned
psychology professor, in his book on
creativity taltks about having to pay a price
for creativity. Creativity, he says. is not
something thar comes to you as a fecling or
as a biological evolution. The price, he says,
is expertise in thar domain where creaciviry is
expected. It's only after vou have mastered
the systems and its traditions can you make
any creative change. Similarly, in order 1o
mike new music, one has to necessarily learn
its traditions. In order o do away with
conventions you need 1o understand the
CONVERLions.

Learning music is like learning anything else
— a lot of hard work. Bur it shows very
tangible results and has many more apparent
benefits than most of other tasks and we
should use this fact to irs advantage and
propagate the learning and teaching of ic.

WA MINDRIELDS 1N



MUSIC RELIEVES STRESS

It is well established, and for this we do not
need to refer to an academic or scientific
authority, that music has unique powers
when it comes to soothing us and relieving
stress, Listening to slow Classical Music,
Indian or Western; can have a rremendously
relaxing effect to our minds and as a result
to our bodies. Some people can listen
orher forms and genres of music and get the
same effect oo — this may be a marrer of
fiste O CXposure.

Music absorbs our attention and acts as a
pleasant distraction and it can help us
explore our emotions. It is a great aide ro
meditation and can help us refocus and it is
s0 ubiquitous these days, everyone has access
to personal music playerss, in form of iPods,
mp3 players or mobile phones. And if one
can sing or play a musical instrument then
one can use thar as a seress relief tool oo,

Rescarchers at McGill University have for
the first cime located specific areas of
mental linked to  cmorional

Music then
simulate parts of the brain that are

activicy
FESPONsScs [0 music. can
underactive in neurological diseases or a
varicty of emotional disorders. Over time,
we could rerrain the brain in these
disorders. Harvard University Medical
School neurobivlogist, Mark Jude Tramo,
says that "Undeniably, there is a biology of
music. There is no question thar there is
specialization within the human brain for
the processing of music.  Music is
biologically parr of human life, just as
music is aesthetically part of human life."

Music, theretore, is not just an incredibly
wonderful pastime, which also has the ability
to make us smarter, it also helps alleviare
stress and help us in our effores ar leading a

healthy life meneally.
MUSIC INSTILLS IN US A SENSE OF ACHIEVEMENT

Learning music is in many ways a solitary
discipline. You can share music, listen 1o it
with a group or be part of a group beciuse of
your musical tastes. But when learning
music you are essentially all alone, since
everyone learns ar their own pace.

AN DL N

Personal landmarks and achievements can
tremendously boost a child’s confidence. Tt
is important though to impress upon them
that one must ne compete with others,
rather make onc’s own small goals. A new
picce of music may be a pleasure o listen 1o
but learning it a completely different ball
game. When finally learnt afrer much twil,
the sense of satisfacrion is invaluable. That is
what makes us want to berrer again and
agaln. (0 course there will be the satisfaction
of having the approval of one’s parents,

friends and reachers but the sarisfaction of

having been able to do it will be priceless —
an achievement which will be their Very
oW,

IT HELPS US BOND WITH PEERS, TEACHERS AND
FAMILY

Music helps bond with others no mateer
what age. That is one function of music thar
probably comes most naturally 10 most
people especially the young. And learning

music can be a life changing experience.

On one level one will bond with peers bur
then as one gets more proficient you realize
that your musical peers are all those who
understand your brand of music. Lasting
friendships are made this way not only with
classmates bur also with others, younger and
older, especially teachers,

o then, hopefully, we have established
thar there is something o music -
isn't it something
pleasurable or nice happens we say, “that’s

why  when

riusic to my ears,” giving it such an elevared
position, Just these few points above make it
worth the while to appreciate, learn, share
and Ffacilicate music in our lives and in che
lives of others, and that we are berter with it
than wirthout ic. m

Undeniably, there is a
biology of music. There is

no

question that there is

specialization within the
human brain for the
processing of music.
Music is biologically part
of human life, just os

music is aesthetically part
of human life.

2011 ALGUST | ISSUE 14 MUNDFIELDS 29




w1
—d
=
=
= =
p—
I
id
=
w1
=

WINNING WAYS

of Development

IN SCHOOLS

With the welcome clarity that this professionalism has brought in its wake, many

schools and groups of schools must now opt for regular schoo! assessment and

evaluation of its people and processes, 1o be followed by nead-based school

improvernent plans that will govern their professional activity purposefully over a

minimur period of three-five years for visible and sustainabla result.

by Shobana Verghese

ight through the thirty-five years |
Rﬁ:pent in the teaching-learning

pace in schools in India and
abroad, my hearr skipped a beat and my
knees knocked themselves silly whenever
talk surfaced in the scaffroom about
teachers’ assessment and evaluation. It was
generally unprofessional since it neither
referred to a stated vision nor o any
individual or instdtutional achievement or
developmental goals. In the mid-seventies
when | entered rthe arena as a young
teacher with rwo very bright cyes and an
equally brighr spirit, my heart rarely raced
into overdrive since this ordeal was rare.

As the years passed my understanding of
the teaching-learning process broadened
oo, And in hindsight, | now know thac 1
was instincrively and simultancously

30 MINDFIELDS ISSUE 14 | AUGLST 2011

shifting gear from a reacher-dominared
classroom 1o one where the core
classroom dynamic was becoming pupil-
centric through the sharing of lesson
objectives and learning targets. In
addition, as cxperience grew with whar
worked and what did nmor, stracegic
teaching skills developed which I was able
o use with increasing proficiency
especially in my own areas of the reaching
of English as a second language, History
and Geography. Mot to forger the

influence  Bloom’s  Taxonomy  of

Educational Objectives had on my
professional mindset ... the intellecrual
skills-basis appealed greatly to me since it
provided a  namurally  stuctured
operational platform. which in turn
helped me consciously and deliberarely
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Today, ad-hoc, knee-
jerk responses to
improvement have given
way to systematic
development strategies
which are a gradual,
need-and-priority based
process that have
emerged as a result of
regular, consistent and
criterion-referenced
school evaluation.
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plan for effective  learning  while
conducting day-to-day work in my
classes.

All of the above stood me in very good
scead whenever a peer, a supervisor, the
head of school or even an external
inspector visited my class at any time with
or without invitation or advance notice !
Later, when [ moved up the ‘food chain’
and into the school leadership space, the
hands-on classroom experience was
invaluable and allowed me o lead my
teachers from the front so to speak.

Hence, professional growth ook me from
being a self-conscious fresher o a self-
confident leader over the span ol a decade
or so. This journey was greatly enriched
by the award of a Fellowship to the
Faculty of Education, University of
Cambridge, UK which helped me validate
what had evolved over time in my school
as well as absorb fresh knowledge from
both, an-going research findings and
extensive reading on  educational
leadership.

As school leader, planned improvement
and growth was a cherished responsibilicy
- steady re-cngineering of processes led o
some remarkable, visible and measurable
improvement on a whole-school basis
which encouraged us greatly - lesser ones
like improving pupils’ spelling and
problem-solving ability in various subjects
or teachers’ questioning skills, or biggics
like shifting from a mosdy cradidonal
teacher-centric approach to much more
efficient pupil-centric ways.

Today, ad-hoc, knec-jerk responses o
improvement have given way to systemaric
development strategies which are a gradual,
need-and-priority based process thae have
emerged as a result of regular, consistent and
criterion-referenced school evaluation, With
the welcome clarity thart this professionalism
has broughr in its wake, many schools and
groups of schools must now opt for regular
schonl assessment and evaluarion of i
people and processes; to be followed by
need-based school improvement plans that
will govern their professional activity
purposcfully over 2 minimum period of
three-five years for visible and sustainable
resulr.

And since any school is only as good as its
teachers are, some practical and doable
practices that were a part of our policy
have been shared below with the hope
thar they will be found useful - these
focus firstly on well-known yer simple
principles  which make classroom
dynamics pupil-friendly, and secondly on
how to make the outcome of cvaluation
developmental in orientation racher than
merely inspectorial for the sake of rating
only.

MAKING LEARNING PUPIL-FRIENDLY

While what follows may not make
educational headlines anymaore, the need
for reachers ro internalize rhem on a
routine basis is the reality across our
urban and rural areas - not all can or
should be attempted simultancously bur

constant reference o them will hclp

teachers better ensure thar every child is
included and brought to hisfher full

potential as far and as soon as possible.

Hence, teachers will influence learning
tremendousty if their professional mind-
set is governed by the following facts:

1. Only interested pupils  who
understand the purpose of learning
will actually approach the lesson
positively and retain the learning
permancntly.

2. Actitndinally, pupils who have strong
personal learning goals will engage
with the lesson more successfully.

3. Those who compete with other pupils
are often quickly de-motivated and
will consequently exhibit low levels of
DU‘I'IE.EI.CI'EC':.

4, All learners have multiple intelligences
in varying degrees, which help them
move towards decper understanding of

knowledge and development of skills.

5. Wholesale consumption and retention
of ‘pre-digested’ knowledge and
informarion is becoming more and
mare redundant nowadays.

6. The best learning environment is one

where stress is low but challenge is
high.

7. The main kinds of learning  are
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combinations of visual, auditory and

kinestheric ar  the primary  and

secondary levels.

B. The context is whar learners retain
Ellngl_': [:Irl-lf."| ||5|:||'I LCONTEND h'_"r ]'[i 0%
SAKC And; . cca 5 il'l'l"ltlf'\\."l;'i_ WL

! 1d; thar recall i | I
recular review,

9. Every le|‘.i| can be empowered to

‘think’ well ar several intellectual
levels and with the full use of both
sides of the brain 1o E'-ring abour the
prearest

learning  for the largest

number nf']ulpih.

10. The BEM principle is very effective
i.&. more is remembered from the
beginning and end of lessons rathes

than from its middle,

11.The averuge span of concenrration s
limired to the L|||'n"<|_>|u}_-;:._':1l ape in

Minuies p]l;s W IMINULES

approsimately with a ceiling of about

25 minuces foradults,

Awareness and internalization of these
critical derails of how learning can he

maximized and relevane ;11'\l':]_-.:;;1im| in the

WA MINTIFIELDS, BN

classroom will help teachers “clase the
learning pap” as pupils negotiare rhe
rwelve-year obstacle course called ‘school’!
I'hus, teachers who serive to make lessans
interesting and memorable, where pupils
ask rather than answer questions as they
interact with the work they have ro do,
where they understand what/why thev are
learning and receive attenton when thes
need It will raise standards of achievement
on the one hand and quality of schoaol

graduares on the other

MAKING ASSESSMENT AND
EVALUATION PRODUCTIVE

The raisan dére of any schobl is
successful lc::-:lajng for life but thar does
not happen anly because ic'’s wished for o
even planned for! Rhetoric and jargon
must he repliced by evidence of successiul
reaching and learning, Hence, given all of
the above;, how skillful ceachers are in
regularly promorting the good thinking
that underpins good learning amongst all

their pupils becomes the decisive point of

reference whilst gauging the people and

processes in the school. Further, it's

imperative that teachers' continuing

The raison d'étre of any
school is successiul

fe but that
does not happen only

l=2arning for

because it's wished for

or aven planned for
Rhetoric and jargon
must be replaced by
evidence of successiul

teaching and |earning
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