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EDITORS' NOTE

here is always something reassuring about issue # 2. It's a long way
from posterity, but it’s proof thar issue # | was no fuke,

Our lives have altered in the last six months.

The studio changes garh like a theatre set - serving as 4 meefing room,
design shop, guesthouse and prepress battlefield. We send out emails o
strangers with newfound zeal. Every interesting new person is screened as
possible coneributor, or possible story. All travel is with a purpose, There is
always a stack of Mindficlds in the car boot, and a camera handy,

Other things have happened too,

We have worked on our layows and design, streamlined sections of the
magazing. The Mindfields website has moved to www.mindfelds.in, and it
now lets you subscribe online. But the happiest development is our grow-
ing list of contributors - accomplished, ateral thinking, articulate - in com-
plete synchronicity with the intene of Mindfields,

There is some serious ralent berween these covers,

We will continue tw pateer abour, bringing vou interesting storics and ideas
from the world over. Contributions of every sort - subscriptions, feedback,
articles, photos, design - are welcome, Do mail us ar editor@mindficlds.in

Amroea Paril
Luke Haokip
June 20007,
New Delhi
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LETTERS

ALTERNATIVE SCHOOLS

| enjoyed reading through the issue,
specially  about  the  alternative
schools; my wife and I have spent
maore than 20 yrs in residencial
schools |

I have lent the magazine o other
people in the field of education;
some of them are likely to approach
you for subscription and also for
contributing articles. | am sure the
subscquent issues shall be berrer and
berrer.

With best wishes,
W Cdr SM Shukla (Red)

Pune

WORK IN PROGRESS

[ looked ar mindfield rapidly.. sure-
Iy I like the idea. And it can become
stronger. | will most certainly look
torwarding to checking it our and
again and will write ro you.

With warm regards,
Shefalee Vasudew,
New [elhi

The magazine looks good. Feels &
licdle rushed when T read ir, T am
sure as it is a work in progress it will
only get better and better, My faith

and muore in you is intace.

The Very Best,
Liza Chowgule
Coa

IDEAS FROM THE GROUND

I spent the Sunday morning reading
the first 1ssue of Mindfields back 10
back. When | look baclk and try to
put my cxperience in one phrase, it's
this:

“It lefi me with a lot of good ideas
and ideas not from the air bur from
the ground :)."

Mso, my experience of reading
Mindfields differed from that of
reading most of other magazines in
one significant way - “Egquiry in
quality across all articles”. It could
be the limited number of articles or
even the feeling thar all articles are
truly abr learning,

Don't let my compliments acr as an
expectation at a time when u guys
arc strupgling to get our the next
issue. Let it be an indication that
readers like me are looking fwd

the next issue ).

All the best!
[ Bajaj
[elhi

WANDERING MINDFIELDS
Congratulations. It should have
taken awful lot of work to ger this
off the ground. Hardwork always
pays! Keep up the good work, Am
planning 1o gift a Mindficlds sub-
scription fo 10 friends!

With the best wishes,
Duraisamy Balaguru
LSA

I am wandering the mindfields.
Thank you for making a nomad ow

of me .

Sudeep Basu
LsA

DISAGREE WITH PENGUINS AND
ROBOYS
Thought id give me two pence even
though it was not called for
Interesting direction and  interests
covered,

The unitform articled disturbed me
and i seriously do not agree with
opinions expressed having worked
in the fashion industry for many
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years...and having

seen adults being sucked into
trends, guides and the overwhelm-
ing media hoopla around fashion. It
is a mean ol devil and 1 would stand
to protect kids from ic for as long as
i can,

Would like to see sometime in the
furure an article on judy blume. are
there any indian children authors
like her? Would be nice o know
about other childrens authors who
go head o head with conventional
education textsfauthority,

Best of luck,
Deepa Jayaraman
China

LIKE PARENT, LIKE CHILD

It was a delight o go through
{Mindfields") contenis which are
refreshing and  certainly in synch
with (iDiscoveri’s) philosophy and
vision. Because of my association
with {iDiscoveri) [ can claim to have
some understanding of the recolu-
tionary initatives that you have
undertaken. Mindfields will prove
ver another addition to these pio-
neering endeavors. I have requested
my librarian to go ahead with sub-
seription formalities.

Ashok K. Pandey
Pl’incipﬂ], AHLCON International
School, New [Delhi

SMALL BEGINNING, BIG IDEA

Kaushik Ramu's article ‘Breaking the
Cast’ was particularly moving. | look
forward o more such articles. The
quality of content is very good,
Much better than a lot of glossy rub-
bish thar is put our these days. Small
beginning, big idea - all the best!

Srija Mathias
Kochi
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Mindfields aims at making the reaim
of learning accessible to everyone.

Every quarter, we bring you ideas and
original writing from the world over, in
a format that is as compelling as it is
colourful and easy to understand. This
issue is a preview of things to come.

For _a'n'ly Rs 200, get a one year sub-

scription and become a supporter of
Mindfields.

mindfields

SUBSCRIPTION ORDER FORM

YES! PLEASE START MY SUBSCRIPTION TO MINDFIELDS FOR THE TERM INDICATED BELOW. T0 SUBSCRIBE ONLINE BY CREDIT CARD GO TO MINDFIELDS.IN
[ 11 year Term Price (4 issues); Rs 200 [ 2 year Term Price (8 issues): Rs 400

Mame: [Mr./Mrs.)
Address:[_| Home[_Office

Postal Code; Telephone:
Mobile: E-mail:
Payment details:
Cheque[ | DD | | Cheque/DD number _ Dated_ = in favour of (Discoveri Education Pvi. Ltd,

PLEASE MAIL THIS FORM ALONG WITH YOUR PAYMENT TO:
MINDRELDS, C/0 LUKE HADKIF, K-29, 2ND FLOOR, HAUZ KHAS ENCLAVE, NEW DELHI - 110416 INDIA



WORLDLY WISE

by rewar . 5

Significant to remember, between a carrot and a
stick - often stands a donkey.




What is the most popular way of motivating employees in the
workforce? How do we encourage students to learn? How is good
behaviour promoted in children? Through incentives and bonuses,
through carrots of praise or the stick of rebuke, through good
marks or bad, through rewards, and their counterpart, punish-
ments. But is there anything wrong with that? Popular wisdom
says that rewards work. So why not use them?

strong case against resorting to rewards. He argues that if

our aim is to build a teuly motivated workforce, students
who are excited abour and engaged in learning, and children
who underscand and practice the right values, rewards are not
the route. Rewards do often increase the chances thar we will
do something, but at a cost, changing the reasons we do thar
particular thing, and our artitude rowards it. Often, they can
even kill the intrinsic motivation to engage in that particular
thing, crearing a permanent dependence on external rewards
for performance. Kohn raises several questions abour the
effectiveness of rewards,

In his book, Punished by Bowards, Alfie Kohn builds a

FOR WHOM ARE REWARDS EFFECTIVE?

A persons behaviour is easiest 1o control when the person is
already dependent on you, and needy cnough for the reward.
Rewards are not as useful when the one gerting the reward is
independent-minded and doesn’t value the reward,

FOR HOW LONG DO THEY WORK?

Rewards have an impact only in the short-term; and behav-
iour change lasts only as long as the rewards are being hand-
ed out. Owver the long-term, they can often have negitve
effects. For example, in one study of fourth and fifth graders
who were rewarded for playing with some math games, and
not with some others, it was found that after the reward ptro-
gram was over, their interest in playing with the rewarded
games dropped significantdy, in many cases even below the
interest of children whio had never been rewarded! IF we wane
to produce long-term interest, engagement and maotivartion,
rewards might just be the worst route we can choose,

WWW. MINDFIELDS. 1N

ADAPTED FROM ALFIE KOHN'S WORK BY SHWETA ANAND ARORA

ILLUSTRATIONS: AMRLUTA PATIL

AT WHAT ARE REWARDS EFFECTIVE?

What rewards & punishment do is induce compliance in
behaviour, not really produce lasting changes in arritude. So
promising your child an incentive for cleaning up his room
may work in the short-term, but wont really help him inter-

nalize the habit of always kecping it clean.

DO REWARDS ACTUALLY IMPROVE PERFORMANCE?

Kohn also questions popular wisdom thar performance
improves with rewards, ar least in the short term. He reviews
a lot of research that shows otherwise. For example, in a
study by Janet Spence (1970, 1971), children were asked o
remember which of two words were “right’ (arbitrarily cho-
sen) and then choose these over others when they came up
again, For some, a light was flashed when they chose correct-
ly, and for others they were rewarded with candy. Those whe
were rewarded with candy got fewer right than the others.

Another researcher, Deci (1971), studied college students
working on a newspaper who were learning how to wrire
headlines according to prescribed rules. Over time, they got
berter and quicker. For some time, some students were paid
for cvery headline they produced, and surprisingly, their
improvement stopped. Other students continued to improve!
The same effect was seen with preschoolers. Lepper er al
{1973) found that preschoolers who were expecting a reward
tor drawing with felt pens made as many drawings as those
who were not, but the quality of their drawings was much
lower, In another similar study, fourth and fifth graders who
were promised rewards formulated hypotheses less systemar-
ically and were slower to reach a solution on a problem-solv-
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ing task. In fact, they even performed more
poorly on an unrelated task 2 week later.

Further analysis and rescarch proved thac the
effect of rewards is most derrimental when the
task they are associated with is intrinsically
interesting, and when the problem is an open-
ended one in which the solution is not imme-
diately ohvious, Therefore, rewards are particu-
larly unsuccessful in promoting qualities such
as creativity.

One psychologist summarizing the research in
this area concluded that people who are offered
rewards tend to “choose casier tasks, are less
efficient in using the information available to
solve novel problems. and tend to be answer
oriented and more illogical in their problem-
solving strategies. They seem to work harder
and produce more activity, but the activity is of
a lower quality, contains more errors, and is
more stereotyped and less creative than the
work of comparable nonrewarded subjects
working on the same problems.” (CONDRY, 1977)

WHAT'S PROBLEMATIC ABOUT
REWARDS?

So why do rewards have such non-intuirive effects? Kohn
analyzes the problems with rewards, and comes 1o the con-
clusions below:

¥ REWARLDS DISCOURAGE RISK & CHALLENGE

Rewards set up an unequal relationship berween the person
giving out the rewards and the one getting them, When the
latter is driven maore by trying to impress the former, behav-
iour that involves taking risks naturally gets discouraged.
Researchers have found that we are less likely to be innova-
tive and creative when we are being rewarded for what we are
doing, since we are just likely to repeat behaviour thae has

been rewarded in the past.

Several studies have found that children working for woys or
grades and adults for money are less likely to choose chal-
lenging rasks. Seeking challenge, struggling to make sense of
the world. and playing around with unfamiliar ideas are nac-
ural tendencies in a world unsullied by rewards (you only
need to watch a child learning how to walk or wying o fig-
ure out how something works to believe that). Tt is a pity if
we kill these tendencies by setring up systems thar encourage
completely opposite behaviour.

P REWARDS FOSTER (OFTEN UNHEALTHY) COMPETITION

Bewrard SYSIEITE olten set up competition or riva]r}r hetween
people, and thus lic in the way of fostering trust and collab-
oration. For example, there is usually just one ‘topper’ in a
class. This kind of competition can often hinder performance
in several ways. Tt creates stress that often interferes with per-
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REWARDS ARE
PARTICULARLY
UNSUCCESSFUL
IN PROMOTING
QUALITIES SUCH
AS CREATIVITY.

forming at one’s best. Also, those who feel they
don't have a chance at topping don't even give
their best, since the system has been set up as
one in which you're working not to improve
your own performance, but to outdo others.

P THEY ARE SUPERFICIAL SOLUTIONS

Rewards don't really go below the surface ac all
and get into reasons for someone’s behaviour or
performance. They're unlikely then to solve
problems, since they stay at the sympromaric
level, rather than geming to the roor cause of
things.

b THEY AFFECT INTRINSIC MOTIVATION

Finally, the most compelling argument agains
rewards i5 that they kil intrinsic motivation
and interest in whar one is doing.

For example, in one study, some subjects were
paid to work on a puzzle and some were not. In
the next phase, they were wold o wait for some
time in a room where they could have conanued
o play with the puzele. Those who had been
rewarded were less likely to continue playing,

Several other smudies have confirmed thar external rewards
reduce intrinsic motivation. In a primary school classroom, a
teacher introduced a reading-for-reward program. Children
started reading a lot more hooks in school, bur they chose
shorter books, and were unable to answer even simple ques-
tions on what they had read. And their reading outside
school reduced drastically. In fact, studies that have investi-
gated long-term impact found that rewards once adminis-
tered continug to undermine interest in the rask even when

participants arc obscrved after a long gap.

One reason for these effects could be that when rewards are
offered for doing something, it gets perceived as something
undesirable, 5o when parents offer prizes to their children for
studying and doing well in school, the signal they send is thar
studying is not intrinsically enjoyable or worthwhile, Also,
rewards are frequently experienced as conrrolling, and we
often recoil from situations where our autonomy is under-

mined.
SO WHAT INSTEAD?

Rewards, even when effective, have extremely limited appli-
cations in contexts where short-term compliance is sought.
What can we do when we are looking for long-term effects
such as a motivated workforce in an organization, engaged
learners in a classroom, or children with positive values and
skills ar home?

Kohn suggests the 3C Approach — evaluaring the content of
what we're asking people to do, fostering collaboration, and
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