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Much like a gardener, a teacher too, must strive to provide all the right conditions                                    

for a delightful bloom... 

 

Much like a gardener, a teacher too, must humbly accept that while she has an important role to 

ǇƭŀȅΣ ǘƘŜ ǊŜŀƭ ƳŀƎƛŎΣ ƭƛŜǎ ǿƛǘƘƛƴ ǘƘŜ ǎŜŜŘΧ 
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1. Preparing the soil 
 

 

Lǘ ǿŀǎ ŀ ǉǳƛǊƪ ƻŦ ŦŀǘŜΧƻǊΣ ǘƻ Ǉǳǘ ƛǘ ŀƴƻǘƘŜǊ ǿŀȅΧI just happened to be at the right place, at the right 

time.  

I was working with Aseema, a non-profit organization dedicated towards providing effective 

educational opportunities to children from under-privileged backgrounds. I had just completed a 

ȅŜŀǊ ŀǎ ŀ {ǘŀƴŘŀǊŘ м ǘŜŀŎƘŜǊΧƳȅ ǾŜǊȅ ŦƛǊǎǘ ȅŜŀǊ ƻŦ ǘrying to teach anyone, anything. I had been 

blessed with a wonderful co-ǘŜŀŎƘŜǊΧǿŜ ƘŀŘ ǿƻǊƪŜŘ ƘŀǊŘ ŀƴŘ ǇǳǊǇƻǎŜŦǳƭƭȅΧΦǘǊƛŜŘ ŘƛŦŦŜǊŜƴǘ 

ǘƘƛƴƎǎΧΦƭŜŀǊƴǘ ŀ ƭƻǘΧŀƴŘ ŀll in all, managed to create an engaging and stimulating classroom 

experience for the Standard 1 students.  They in turn, had responded beautifully and proven 

themselves to be a bunch of bright, motivated and hard-working ŎƘƛƭŘǊŜƴΣ ŀƭǿŀȅǎ ŜŀƎŜǊ ŦƻǊ ƳƻǊŜΧΗ 

Aseema had been working with the Montessori approach at the Pre-primary level for a few years 

now. The children had responded positively, and the organization was now eager to introduce an 

activity-based learning approach inspired by the Montessori curriculum, at the Primary and         

Upper-primary levels as well. The objective was two-fold, one, to provide the children with an 

opportunity to master the concepts studied at the Primary and Upper-Primary levels through 

activity-based methods and second, to create a learning environment which would encourage the 

children to explore beyond the concepts they were so introduced to, in accordance with their own 

specific interest-areas. We wanted to enable the children to both, strengthen their foundations               

as well as, extend their learning into areas which they found most meaningful and appealing.               

²Ŝ ǿŀƴǘŜŘ ǘƻ ŎǊŜŀǘŜ ŀ ŎƭŀǎǎǊƻƻƳ ǿƘŜǊŜ ǘƘŜ ŎƘƛƭŘǊŜƴΩǎ work would not be limited by a pre-defined, 

time-bound curriculum but in fact, be fuelled by their own diverse interests. The belief was, that 

such an opportunity would lead to more purposeful, effective and long-lasting learning. This new 

kind-ƻŦ ŎƭŀǎǎǊƻƻƳ ǿŀǎ ǘƻ ōŜ ŎŀƭƭŜŘ ǘƘŜ ΨwŜǎƻǳǊŎŜ wƻƻƳΩΦ όwwύ 

Since I had had a good run as a Standard 1 teacher, and also since, in the ƻǊƎŀƴƛȊŀǘƛƻƴΩǎ judgement           

L ŀǇǇŜŀǊŜŘ ǘƻ ōŜ ǎƻƳŜƻƴŜ ǿƘƻ ŎƻǳƭŘ ǘŀƪŜ ǘƘƛǎ ǿƻǊƪ ŦƻǊǿŀǊŘΧǘƘŜ ƻǊƎŀƴƛȊŀǘƛƻƴ ŀǎƪŜŘ ƳŜ ƛŦ L would 

ƭƛƪŜ ǘƻ ōŜ ǘƘŜ ΨwŜǎƻǳǊŎŜ wƻƻƳ ¢ŜŀŎƘŜǊΩ ŦǊƻƳ ǘƘŜ ŎƻƳƛƴƎ ŀŎŀŘŜƳƛŎ ȅŜŀǊΦ  

 

Thinking through the woǊƪ ŀǘ ƘŀƴŘΧ 

¢ƘŜ ΨwŜǎƻǳǊŎŜ wƻƻƳΩ ǿŀǎ ŀn unusual idea. Intuitively, we all knew that our children would benefit 

from a place like the wwΧōǳǘΣ Ƙƻǿ ǿŜǊŜ ǿŜ ǘƻ ŎǊŜŀǘŜ ǎǳŎƘ a unique learning environment? We knew 

we had the Elementary Montessori approach as our guide, but we also knew that we would have to 

practically design our own approach keeping our specific operational realities in mind. Despite this 

uncertainty, I felt quite curious and excited about the idea of the RR. From what I had come to 

understand about the Montessori approach so far, both at the Pre-primary and Primary level, the 

proposition of the RR sounded very interesting and so, I decided to accept the new role. 

Luckily, I had a whole month of summer vacations ahead ƻŦ ƳŜΧand luckily again, my good friend 

{ƘŀƭƛƴƛΣ ŘƛŘ ƳŜ ǘƘŜ ƎǊŜŀǘŜǎǘ ŦŀǾƻǳǊΣ ōȅ ƎƛǾƛƴƎ ƳŜ ŀ ŎƻǇȅ ƻŦ ΨaƻƴǘŜǎǎƻǊƛ ¢ƻŘŀȅΩ ōȅ Paula Polk Lilliard. 

This book turned out to be my guiding light, as I set out to answer the million questions running 

ǘƘǊƻǳƎƘ Ƴȅ ƘŜŀŘΧWhat would we need to do in order to ensure that children were able to direct 

their own work effectively? What were some of the Elementary Montessori principles that we 
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should be trying to implement in the RR, how? Should the work in the RR be driven solely by the 

children, how would that really work?... 

Lƴ ŀŘŘƛǘƛƻƴ ǘƻ ǘƘŜ ǉǳŜǎǘƛƻƴǎ ǊŜƭŀǘŜŘ ǘƻ ƻƴŜΩǎ ƻǾŜǊŀƭƭ ŀǇǇǊƻŀŎƘΣ ǘƘŜǊŜ ǿŜǊŜ Ƴŀƴȅ ƻǇŜǊŀǘƛƻƴŀƭ ƛǎǎǳŜǎ 

ǘƻ ŘŜŀƭ ǿƛǘƘΧIƻǿ ǎƘƻǳƭŘ ǿŜ ƭƛƴƪ ǘƘŜ ǿƻǊƪ ƛƴ ǘƘŜ ww ǿƛǘƘ ǘƘŜ ǿƻǊƪ ǘƘŀǘ ǿƻǳƭŘ ōŜ ƎƻƛƴƎ ƻƴ 

ǎƛƳǳƭǘŀƴŜƻǳǎƭȅ ƛƴ ǘƘŜ ŎƘƛƭŘǊŜƴΩǎ ǊŜƎǳƭŀǊ ŎƭŀǎǎǊƻoms? How many hours a week should the children 

spend in the RR? In what manner would the RR Teacher and the Class Teacher need to collaborate 

with each other to make this idea work?... 

 

.ǳƛƭŘƛƴƎ ŀ ǎƘŀǊŜŘ ǳƴŘŜǊǎǘŀƴŘƛƴƎΧ 

I realized soon enough that I was not going to find the answers to all my questions right away.               

So, I decided to start by putting the basics together and getting all concerned on board.                 

Clarifying the purpose and function of the RR seemed like a good place to begin. I put my thoughts 

down, secured the consensus of the key people and subsequently, had a discussion with the Class 

Teachers of Standards 5 and 6 about the same. We had decided to offer the daily RR hour only the 

two highest standards of our school ς Standards 5 and 6, as the time-table did not allow for any 

more standards to be accommodated for the time being (the following year, we extended the RR to 

Standards 5, 6 and 7). We had also decided that the Class Teachers of the concerned standards 

would accompany the children to the RR, during their daily RR hour. 

Together the Class Teachers and I, ǘǊƛŜŘ ǘƻ ǳƴŘŜǊǎǘŀƴŘ Ƙƻǿ ǘƘŜ ŎƘƛƭŘǊŜƴΩǎ ǿƻǊƪ ƛƴ ǘƘŜ ww needed to 

be kept distinct from, and yet, closely related to the work in their regular classrooms. We spoke 

about how we could use the classroom time for introducing various subject-related concepts to the 

children and allow them to practice and explore beyond the same, during the RR hour. There were 

concerns about whether such an approach would be practical, whether the RR hour not interfere 

with the time required for completing the stated curricular requirements, whether the children 

could not undertake the further study of the basic concepts in their classrooms itself, thus 

eliminating the need for the RRΧ 

We talked openly about each of these issues. We were all convinced that the children needed time 

to master the concepts taught in class and that they should be provided with the opportunities to 

take their learning forward in ways that were meaningful and interesting to them, irrespective of the 

stated curricular requirements. At the same time, we all had some valid concerns and 

apprehensions. After all, this was a departure for all of us. We were able to find satisfactory answers 

to some of our questions, and decided to tackle the others along the way. We all realised that we 

would need to collaborate very effectively in order to make this idea work for our children.   

 

9ǉǳƛǇǇƛƴƎ ǘƘŜ wwΧ 

Simultaneously, I also set about equipping the RR with varied and appropriate teaching-learning 

material. We were given a substantial amount of Montessori equipment to start with. I started 

supplementing the same, wherever appropriate, with anything that I thought could be of value to 

ǘƘŜ ŎƘƛƭŘǊŜƴΧwhich as I soon realized, was practically everything that I saw around me! So, for 

example, we had a folder-full of pictures cut-out from different magazines and newspapers for 

various language activities like picture-talk or picture composition, newspaper advertisements of 

various supermarkets as also, playing cards and dice for math games, restaurant menu cards for 
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role-play activities, a collection of science experiments which could be carried out in class using very 

ǎƛƳǇƭŜ ƳŀǘŜǊƛŀƭΣ ǿƻǊŘ ƎŀƳŜǎ ƭƛƪŜ Ψ.ƻƎƎƭŜΩ ŀƴŘ Ψ¦Ǉ ǿƻǊŘǎΩ ŀƴŘ ƳǳŎƘ Ƴƻre. 

L ǘǊƛŜŘ ǘƻ ƪŜŜǇ ŀ ŦŜǿ ǘƘƛƴƎǎ ƛƴ ƳƛƴŘΧǘƘŀǘ ǘƘŜ ƳŀǘŜǊƛŀƭ ǎƘƻǳƭŘ ōŜ ƛnteresting, attractive and across a 

variety of subject-areas...that it should trigger different ideas and lend itself to be used in many 

different ways. So, for instance, while we had very few worksheets, we had a number of picture 

cards/information cards across a variety of topicǎΧŀƭǎƻΣ our chart-displays were designed to be used 

both as classroom displays and active reference material, and were therefore, regularly used by the 

children instead of lying inert on the soft boards.  

The material was arranged in a simple and organised fashion across the classroom, with the 

understanding that the children would have complete access to it at all times. So, for instance, 

nothing on the shelves was off-bounds for the children, our classroom library cupboard was never 

locked and the children were free to come in during their recess and work with any material they 

wanted.  

As time passed, I ceased to be the only one adding to the ŎƻƭƭŜŎǘƛƻƴΧour RR acquired far more 

enthusiastic and resourceful contributorǎΧōǳǘΣ ƳƻǊŜ ŀōƻǳǘ ǘƘŀǘ ƭŀǘŜǊΗ 

 

 

 

 

 

 

---------------- 
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2. Planting the seeds 

 

¢ƘŜ ƳƻƳŜƴǘ ƻŦ ǘǊǳǘƘ ŀǊǊƛǾŜŘ ǎƻƻƴ ŜƴƻǳƎƘΧƛƴ Wǳƭȅ нлмнΣ actually. The RR was ready to start.                

I had thought things over, discussed various issues, and now it was time to begin ǘƘŜ ǿƻǊƪΧ 

The proof as the say, is always in the pudding, and the same was about to be served. Anytime now, 

the judges were expected to troop-in, ready to have a taste. And they were unlikely, to be anything 

ōǳǘ ōǊǳǘŀƭƭȅ ƘƻƴŜǎǘΧ 

 

Getting familiar with the RRΧ 

 

I think we began roughly, by me introducing myselfΧwelcoming the children to classΧŀƴŘ ǘƘŜƴ 

asking them if they had heard anything about a new classroom in our school, calƭŜŘ ǘƘŜ ΨwwΩ.               

There were a few half-murmurs and since no one appeared to have heard anything substantial,                     

I proceeded to explain. 

 

The RR, I began, was going to be a slightly different kind-of a ŎƭŀǎǎǊƻƻƳΧǘƘŀǘ ǿŜ ǿŜǊŜ ƴƻǘ going to 

have any lessons in this classroom, no text-books, no homework and no exams either. That the RR 

had been equipped with a variety of material, and that during the RR hour every day, they would be 

free to work with any material of their choice. That each one of them could take different materials 

or activities, and that I and their Class Teacher would be there to help them as and when required. 

And also, that from time to time, we would work in small groups, in order to familiarise ourselves 

with a new piece of workΧ 

 

I then invited the children to walk around the RR and have a look at all the different kinds-of 

material placed on the shelves. This caused much excitement. The children explored the shelves 

eagerly, whispering and calling-out to each other in delight, whenever they noticed something 

interesting. After a while, we reassembled and talked about the various material that the children 

had noticed, and also about the manner in which all the material appeared to have been arranged 

on the shelves. 

 

 

Clarifying the work nƻǊƳǎΧ 

 

Now that all of us (meaning, I) were feeling much more at ease with our surroundings and each 

otherΧL ǇǊƻŎŜŜŘŜŘ ǘƻ suggest some norms that we could all consider following while working in the 

RR. 

 

We discussed the following ǇƻƛƴǘǎΧ 

1. What will we do in the RR? 

¶ We will choose our own work. 

¶ We will work on different topics. 

¶ We will challenge ourselves. 

¶ We will ask questions. 

¶ We will look for answers. 
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2. How will we work in the RR? 

¶ We will be regular. 

¶ We will be punctual. 

¶ We will take care of the RR. 

¶ We will respect each other. 

¶ We will help each other. 

 

Each point was discussed thoroughly to understand the meaning and importance of the same.            

More importantly, we also talked about the behaviour we would need to demonstrate to fulfil these 

norms, for instance, what actions would we have to take in order to take care of the RR?....how 

would we have to behave with each other in order to be respectful?...what could be the various 

ways in which we could help each other?...and so on. 

 

Once all the questions had been addressed and everyone felt comfortable accepting the work 

ƴƻǊƳǎΧǿŜ ǇǊƻŎŜŜŘŜŘ ǘƻ ǇǊŜǇŀǊŜ some charts displaying the same. The Standard 5 children 

ǇǊŜǇŀǊŜŘ ŀ ŎƘŀǊǘ ƻƴ Ψ²Ƙŀǘ ǿƛƭƭ ǿŜ Řƻ ƛƴ ǘƘŜ wwΚΩ ŀƴŘ ǘƘŜ {ǘŀƴŘŀǊŘ с ŎƘƛƭdren prepared a chart on 

ΨIƻǿ ǿƛƭƭ ǿŜ ǿƻǊƪ ƛƴ ǘƘŜ wwΚΩ ¢ƘŜ ŎƘƛƭŘǊŜƴ ƻǊƎŀƴƛȊŜŘ ǘƘŜƳǎŜƭǾŜǎ ƛƴto small groups and started to 

prepare separate strips of chart-paper, each carrying one work norm. Instead of simply writing the 

norm on the strip of chart-paper, the children constructed the relevant statement by cutting-off 

words or individual letters from old newspapers, and arranging them in the correct order. The 

ŎƘƛƭŘǊŜƴ ǇǊƻŎŜŜŘŜŘ ǿƛǘƘ ǘƘŜ ǿƻǊƪ ǾŜǊȅ ŜƴǘƘǳǎƛŀǎǘƛŎŀƭƭȅΧŀƴŘ ǎƻƻƴ ǘƘŜ ŎƭŀǎǎǊƻƻƳ ǿŀǎ ǊƛƴƎƛƴƎ ǿƛǘƘ 

their ŎǊƛŜǎ ƻŦ άDƛǾŜ ƳŜ ŀ ΨǘΩ ƴƻǿΗέΧΦ ά²Ƙŀǘ ŎƻƳŜǎ ŀŦǘŜǊ ΨǇ-ǳΩ ƛƴ ΨǇǳƴŎǘǳŀƭΩΚΦΦΦ άL ŎŀƴΩǘ ŦƛƴŘ ŀƴȅ ΨƪΩ 

ŀƴȅǿƘŜǊŜΗέΧ  

 

 

Laying down work processesΧ 

Another important discussion that I had with the children within the first couple of days, had to do 

with the work processes that we would follow in the RR. There were not too many and I tried to 

keep them all very simple and logical.  

CƻǊ ƻƴŜΣ ǘƘŜǊŜ ǿŀǎ ǘƘŜ Ψ²ƻǊƪ tƭŀƴΩΦ 9ŀŎƘ ŎƘƛƭŘ ǿŀǎ ŜȄǇŜŎǘŜŘ ǘƻ ǇǊŜǇŀǊŜ ŀ Ψ²ƻǊƪ tƭŀƴΩ ŦƻǊ ƘŜǊǎŜƭŦΦ  

¢ƘŜ Ψ²ƻǊƪ tƭŀƴΩ would extend across two weeks and list 3 specific tasks that the child would chose 

to undertake during those two weeks. Since all our children needed to strengthen their language 

and math skills, each child was requested to take one task pertaining to the English Language and 

another pertaining to Math. The child was of course, free to choose the specific activity (from those 

available on the shelves) which she would prefer to undertake in English or Math. The 3rd task could 

be from any other subject-ŀǊŜŀΣ ŀǎ ǇŜǊ ǘƘŜ ŎƘƛƭŘΩǎ ǇǊeference. Every child was expected to work 

ŀŎŎƻǊŘƛƴƎƭȅ ǘƻ ƘŜǊ ŎƘƻǎŜƴ Ψ²ƻǊƪ tƭŀƴΩ ŘǳǊƛƴƎ ǘƘŜ ww ƘƻǳǊΦ  

My role in this entire process was to simply encourage the children to explore the shelves freely 

before making their choices and answer any questions that they may have about the material.            

Since we wanted the children to direct their own learning, we obviously needed to give them the 

freedom to choose the work they wanted to engage with. The belief was, that the freedom to 

choose work that they truly found meaningful, would naturally awaken a deep sense of commitment 

and accountability amongst the childrenΧwhich in turn, would make any learning that much more 

effective. 
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Another process that we proposed to follow, had to do with the preparation of ǘƘŜ Řŀƛƭȅ ΨWƻǳǊƴŀƭΩΦ 

Each child was expected to make a note of the task(s) she carried out, on a daily basis. We hoped 

ǘƘŀǘ ǎǳŎƘ ŀ ΨWƻǳǊƴŀƭΩ ǿƻǳƭŘ ƴƻǘ ƻƴƭȅ ƘŜƭǇ ǘƘŜ ŎƘƛƭŘǊŜƴ ƪŜŜǇ ŀ ǊŜŎƻǊŘ ƻŦ ǘƘŜƛǊ Řŀƛƭȅ ǿƻǊƪ ōǳǘ ƻǾŜǊ 

time, also help them evaluate for themselves how well they were using their time in the RR.  

We also decided to schedule Ψhne-on-one DiscussionsΩ between myself and each individual child,      

once every two weeks. The purpose of these discussions was for the child to go over the work that 

she had been engaged with during the last couple of weeks, clarify any doubts around the same and 

ǊŜƴŜǿ ƘŜǊ Ψ²ƻǊƪ tƭŀƴΩ ŦƻǊ ǘƘŜ coming two weeks. The discussions were also expected to give me an 

opportunity to understand how each child was progressing and anticipate the kind of support she 

may require from me in the coming few weeks.  

 

 

 

 

 

 

---------------- 
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3. Watching the seedlings take root 
 

 

Experiencing choice and accountabilityΧ  

 

DŜǘǘƛƴƎ ǘƻ ΨŎƘƻƻǎŜΩ ǘƘŜƛǊ ǿƻǊƪ, was a rather novel experience for the children. School, for them, was 

represented largely by a daily time-table which told them exactly what they would do at any given 

point in time during ǘƘŜ ŘŀȅΧǿƘŜƴ ǘƘŜȅ ǿƻǳƭŘ ƘŀǾŜ ƘƛǎǘƻǊȅΣ ǿƘŜƴ ǘƘŜȅ ǿƻǳƭŘ ǎǘǳŘȅ ƳŀǘƘΣ                 

when they would eat and when they would sing. During each such period/class, it was natural for 

them to spend most of their time working as per the common group instructions given out by the 

teacher, usually relating to the reading of a chapter or the completion of some writing exercises.  

 

Quite understandably therefore, having the freedom to actually ΨchooseΩ the work that they would 

like to do at an individual level, while extremely inviting as an idea, felt rather strange in practice. I 

remember a child looking at me, ōŀŎƪ ŀǘ ǘƘŜ ǎƘŜƭŦ ŀƴŘ ŀǎƪƛƴƎΣ ά¸ƻǳ ƳŜŀƴ L Ŏŀƴ ǘŀƪŜ ŀƴȅ ǿƻǊƪ ŦǊƻƳ 

ƘŜǊŜΚέ I could be wrong, but it felt as if, at one level, he was experiencing a delightful disbelief about 

being able to choose his work, and at another level, he was totally expecting me to come up with a 

few quick qualifications which would enable me to direct his choice, or rather, actually make it for 

ƘƛƳΧ 

 

Some other children, simply picked up the very first activity material they laid their eyes on. They did 

not appear to take any serious efforts to look through the various material and arrive at a considered 

decision about what they would like to work with. Was it their excitement which made them hurry-

ǳǇ ǎƻ ǿƛǘƘ ǘƘŜƛǊ ΨŎƘƻƛŎŜǎΩΣ or was this just their way of dealing with a strange, unfamiliar 

expectationΧΚ 

 

Another common incidence was for a child to completely disregard her Work Plan, and take up some 

other work altogether. Most of the time, this happened whenever a new material suddenly caught 

the ŎƘƛƭŘΩs imagination, for instance, when she saw someone else working with a very interesting set 

of picture cards. To my understanding, such incidences seemed to be the direct result of one, the 

child not having spent enough time and thought while choosing her work in the first place, and 

second, a still-ŘŜǾŜƭƻǇƛƴƎ ǎŜƴǎŜ ƻŦ ƛƴǘŜǊƴŀƭ ŦƻŎǳǎ ŀƴŘ ŘƛǎŎƛǇƭƛƴŜ ǘƻǿŀǊŘǎ ƻƴŜΩǎ ǿƻǊƪΦ   

 

Another interesting feature, was the tearing sense of hurry that most children displayed while 

working through their Work Plans. ¢ƻ ΨŦƛƴƛǎƘΩ ŀ ǘŀǎƪ ǎŜŜƳŜŘ ƳƻǊŜ ƛƳǇƻǊǘŀƴǘ that the task itself.                

¢ƘŜ Ψ²ƻǊƪ tƭŀƴΩ ǎŜŜƳŜŘ ǘƻ ōŜ ŀ ǊŀŎŜ ǘƘŀǘ ǘƘŜȅ ƴŜŜŘŜŘ ǘƻ rush through, preferably, before the stated 

review date. L ǊŜƳŜƳōŜǊ ŘƛǎŎǳǎǎƛƴƎ ǘƘƛǎ ƛǎǎǳŜ ǿƛǘƘ ǘƘŜ ŎƘƛƭŘǊŜƴ ƻƴ ƴǳƳŜǊƻǳǎ ƻŎŎŀǎƛƻƴǎΧ        

together, we tried to undŜǊǎǘŀƴŘ ǘƘŜ ŘƛŦŦŜǊŜƴŎŜ ōŜǘǿŜŜƴ ŀ Ƨƻō ŘƻƴŜ ΨǿŜƭƭΩ ŀƴŘ ŀ Ƨƻō ŘƻƴŜ ΨŦŀǎǘΩΧ     

we talked about why we had a time-frame for each Work Plan and whether we should be treating 

the end-date simply as a date for review or as a kind-of deadlineΧand, whether or not it was okay to 

continue with a task over the next Work Plan, in case the task needed that much more time to be 

ŎƻƳǇƭŜǘŜŘ ƛƴ ŀ ǘƘƻǊƻǳƎƘ ƳŀƴƴŜǊΧ   

 

In addition to choosing the work they would like to do, the children were also given the opportunity 

to moderate the complexity of their chosen task. For instance, if a child chose to work with our 

collection of national flagsΧǎƘŜ ŎƻǳƭŘ simply choose to draw out a flag and note down some key 

details about the concerned country, say, its capital city, its currency, its national language and so 
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ƻƴΧƻǊΣ ǎƘŜ ŎƻǳƭŘ ŘǊŀǿ ǘƘŜ ŦƭŀƎ ŀƴŘ ŘŜŎƛŘŜ ǘƻ ǿǊƛǘŜ ŀƴ ŜƴǘƛǊŜ Ŝǎǎŀȅ ŀōƻǳǘ ǘƘŜ ŎƻǳƴǘǊȅ ŎƻǾŜǊƛƴƎ ƛǘǎ 

history, its culture, its economy etc.. There were no pre-determined ways of exploring any given 

ǇƛŜŎŜ ƻŦ ǿƻǊƪΧƴƻ ŦƛȄŜŘ vκ!ǎ ǘƻ ōŜ ǘŀŎƪƭŜŘΧƴƻ ǎŜǘ ƴǳƳōŜǊ ƻŦ ǿƻǊŘǎ ǘƻ ōŜ ƳŜƳƻǊƛǎŜŘΦ ¢ƘŜ ƛŘŜŀ ǿŀǎ 

to enable each child to design her work according to the level of challenge she was comfortable 

with.  

 

!ǎ ŀ ǇǊŀŎǘƛŎŜΣ ǿŜ ǊŜŀƭƭȅ ǘǊƛŜŘ ǘƻ ƪŜŜǇ ǘƘŜ ŀǎǇŜŎǘ ƻŦ ΨŎƘƻƛŎŜΩ ŀƭƛǾŜ ƛƴ everything that we did in the RR. 

For instance, the children even had a choice about whether or not they would like to participate in 

ǘƘŜ Ψ{ƛƭŜƴǘ !ŎǘƛǾƛǘȅΩ ŀǘ ǘƘŜ ōŜƎƛƴƴƛƴƎ ƻŦ ǘƘŜ Ŏƭŀǎǎ όΨ{ƛƭŜƴǘ !ŎǘƛǾƛǘȅΩ ƛƴǾƻƭǾŜŘ ŎƻƳƛƴƎ ǘƻƎŜǘƘŜǊ ŀǎ ŀ ƎǊƻǳǇ 

and sitting silently for a minute ƻǊ ǘǿƻΣ ōŜŦƻǊŜ ǎǘŀǊǘƛƴƎ ǿƛǘƘ ǘƘŜ ŘŀȅΩǎ ǿƻǊƪύ, or about whether or not 

they would like to participate in a group project that some of us happened to be working on               

όǎǳŎƘ ǇǊƻƧŜŎǘǎ ōŜƛƴƎ ǘŜǊƳŜŘ ŀǎ ΨǎƛƎƴ-ǳǇ ǇǊƻƧŜŎǘǎΩύ.  

 

It was interesting to see how for some ŎƘƛƭŘǊŜƴΣ ƛƴƛǘƛŀƭƭȅ ŀǘ ƭŜŀǎǘΣ ƳŀƪƛƴƎ ǘƘŜǎŜ ΨŎƘƻƛŎŜǎΩ ǎŜŜƳŜŘ ǘƻ 

ōŜ ǎƛƳǇƭȅ ŀōƻǳǘ ŀǎǎŜǊǘƛƴƎ ǘƘŜƳǎŜƭǾŜǎΧǘƘŜǊŜ ǿŀǎ Ƨǳǎǘ ǎƻƳŜǘƘƛƴƎ ǎƻ ǘƘǊƛƭƭƛƴƎ ŀōƻǳǘ ǘƘŀǘΗ hǾŜǊ ǘƛƳŜ, 

they all started making their choices with more thought and deliberation. Some of them even 

started planning ahead, in terms of thinking about what work they would like to take-up in their next 

Work Plans. They became increasing adept at giving shape to their work and most of them proved to 

be very good judges of their own capabilities, rarely shying away from challenging themselves 

effectively. Gradually, they started approaching their work with a greater sense of rigour and 

perfection. As expected, soon enough they started displaying a strong sense of control and 

ownership over their work. During our one-on-one discussions, for instance, they would speak very 

clearly and confidently about how their work was progressing and what they were planning to do 

next.   

 

 

Working with each otherΧ 

 

Initially, the Work Plans that the children created, were made on an individual ōŀǎƛǎΧeach child 

having her own unique Work Plan. There were times of course, when two or more children who may 

have chosen to do the same work, would decide to work together, but the initial choices were all 

made at an individual level. At the end of the first term of the 2012-13 academic year, the first year 

of the RR, we conducted a small survey with the children with regards their experiences in the RR. 

Among the many things they let us know, they also told us, that they do not get enough 

opportunities to work with their friends in the RR. This feedback of theirs, prompted me to change 

ǘƘŜ ǿŀȅ ǿŜ ƳŀŘŜ ƻǳǊ ²ƻǊƪ tƭŀƴǎΦ bƻǿΣ ǿŜ ƎŀǾŜ ǘƘŜ ŎƘƛƭŘǊŜƴ ǘƘŜ ŦǊŜŜŘƻƳ ǘƻ ŦƻǊƳ ΨǿƻǊƪ ƎǊƻǳǇǎΩ 

based on their own choice of partners (we teachers just laid down a guideline about the expected 

group-size), and then requested them to frame their Work Plans as a group. This meant that now, 

they had the option of choosing to do some work together in pairs or as a group and, at the same 

time, have the freedom to do some other tasks on an individual basis, if they so prefer. There were 

no pre-ŎƻƴŘƛǘƛƻƴǎΧƛƴ ŀ ǇŀǊǘƛŎǳƭŀǊ Work Plan, they could either choose to do all their work as a 

ƎǊƻǳǇΣ ƻǊ ǎƻƳŜ ƻŦ ƛǘΣ ƻǊ ƴƻƴŜ ŀǘ ŀƭƭΧƛǘ ǿŀǎ completely up to them. 

 

Watching the children go through this entire process of choosing their partners and settling-down as 

work groups, was a fantastic experience...! Not that everything was hunky-dory right from the word 

ΨƎƻΩΧǘƘŜǊŜ ǿŜǊŜ surely some instances of children wanting to Ψǳn-ŎƘƻƻǎŜΩ ŀ ǿƻǊƪ ǇŀǊǘƴŜǊΣ ƻǊ ƛƴǘŜǊƴŀƭ 

disagreements with a work-group causing the work to falter or even come to a stand-still! But all in 
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ŀƭƭΣ ǘƘŜ ŎƘƛƭŘǊŜƴ ŦƻǳƴŘ ŀ ǿŀȅ ǘƻ ǿƻǊƪ ǘƻƎŜǘƘŜǊΧƘŀǾŜ ǘƘŜƛǊ ŦƛƎƘǘǎ ŀƴŘ ǊŜǎƻƭǾŜ ǘƘŜƳ ǘƻƻΦ L Řƻ ƴƻǘ 

remember any incidence of any of us teachers, having to intervene on a really serious issue with 

regards any particular work-group. 

 

The most beautiful part of course was watching them ŀǘ ǿƻǊƪΧǿŀǘŎƘing them take up different 

responsibilities within their work-group, watching ǘƘŜƳ ƎǳƛŘŜ ŜŀŎƘ ƻǘƘŜǊ ŀƴŘ ǎǳǇǇƻǊǘ ŜŀŎƘ ƻǘƘŜǊΧ 

as only children can. They appeared to accept their individual differences rather naturally and 

without any serious judgement. It was understood that while someone was likely to have a better 

handwriting, someone else was likely to be better at drawingΧǘƘŀǘ while someone was likely to find 

it easy to express herself during a class-presentation, someone else was likely to feel nervous.            

They had a way of supporting each other in a most subtle yet, effeŎǘƛǾŜ ƳŀƴƴŜǊΧŜǎǇŜŎƛŀƭƭȅ ǿƘŜƴ ƛǘ 

came to those children who were up against a real challenge. So there were times during an all-class 

project for instance, when one could feel the entire class experience a kind-of shared joy and pride, 

whenever one of them would go past a particularly challenging situation.  

 

Having different work-groups in class did at times, lead the children to feel competitive against each 

other. What was amazing though, was the ease with which most children also give up that sense of 

competitiveness and help other work-groups, when necessary.  

 

As time progressed, the children got a number of opportunities to work with each other, either 

within their work-groups or, all-together as a class. All of these experiences added to their 

understanding about what it takes to come together and complete a beautiful piece of work. In this 

respect, the most complex project that the children would have undertaken was probably the 

ǎŎƘƻƻƭΩǎ ŦƛǊǎǘ-ever in-house ƴŜǿǎƭŜǘǘŜǊ ΨCǳƴǘƘǳǎƛŀǎƳΩΦ ¢Ƙƛǎ ǇǊƻƧŜŎǘ ǊŜǉǳired the children of Standards 

Two groups of children were working on their respective group projects ς Ψ/ƻƴǎǘŜƭƭŀǘƛƻƴǎΩ ŀƴŘ 

Ψ5ƛƴƻǎŀǳǊǎΩΦ {ƛƴŎŜ ǘƘŜ ¢ŜǊƳ н ŜȄŀƳǎ ŀƴŘ ǘƘŜ ǘŜǊƳ-closing dates were brought forward, the 

ŎƘƛƭŘǊŜƴ ǿŜǊŜ ƭŜŦǘ ǿƛǘƘ ǾŜǊȅ ƭƛǘǘƭŜ ǘƛƳŜ ǘƻ ŎƻƳǇƭŜǘŜ ǘƘŜƛǊ ǇǊƻƧŜŎǘǎΦ ¢ƘŜ Ψ/ƻƴǎǘŜƭƭŀǘƛƻƴǎΩ ƎǊƻǳǇ ǿŀǎ ŀ 

ƭŀǊƎŜǊ ƎǊƻǳǇ ŀƴŘ ƘŀŘ ŀƭǎƻ ŎƻƳǇƭŜǘŜŘ ŀ ƭŀǊƎŜǊ ǇŀǊǘ ƻŦ ǘƘŜƛǊ ǿƻǊƪΦ ¢ƘŜ Ψ5ƛƴƻǎŀǳǊǎΩ ƎǊƻǳǇ ƻƴ ǘƘŜ 

other hand, was a smaller group and having started their project much later, had a larger part of 

their work unfinished. They set to work with great determination and, what was most beautiful 

ǿŀǎ ǘƘŜ ǿŀȅ ǘƘŜ ŎƘƛƭŘǊŜƴ ŦǊƻƳ ǘƘŜ Ψ/ƻƴǎǘŜƭƭŀǘƛƻƴǎΩ ƎǊƻǳǇ ƻŦŦŜǊŜŘ ǘƻ ƘŜƭǇ ǘƘŜƳ ƻǳǘ ŀǎ ǿŜƭƭΣ ŀŦǘŜǊ 

we had a little discussion about how it may be a good idea to do so. Ultimately, both the groups 

managed to complete their projects on time and we had two more beautiful projects to refer to 

in the Resource Room. 
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6A and 7A to work together in a highly collaborative and coordinated manner, and to maintain the 

focus and intensity of their work over a period of four months! 

 

 

The RR also provided the children (and us teachers as well!), with a very natural opportunity to learn 

ŦǊƻƳ ŜŀŎƘ ƻǘƘŜǊΦ /ƘƛƭŘǊŜƴ ƭŜŀǊƴ ǾŜǊȅ ŜŦŦŜŎǘƛǾŜƭȅ ōȅ ƻōǎŜǊǾƛƴƎ ŜŀŎƘ ƻǘƘŜǊΩǎ ǿƻǊƪ ŀƴŘ ǘƘŜ ww ǿƻǊƪ 

environment, simply provided them with a greater opportunity to do so, and across a wider range of 

The students of Std. 5A, 6A and 7A had been looking at newspapers and magazines a little 

more carefully, and learning about their different types and uses. In the process, they came 

ŀŎǊƻǎǎ ǎƻƳŜǘƘƛƴƎ ǎǇŜŎƛŀƭΧǘƘŜ Ψƛƴ-ƘƻǳǎŜ ƴŜǿǎƭŜǘǘŜǊΩΦ ¢Ƙƛǎ ǿŀǎ ǎƻƳŜǘƘƛƴƎ ƴƻǾŜƭ ŦƻǊ ǘƘŜ ŎƘƛƭŘǊŜƴ 

and immediately caught their attention. Since our school ŘƛŘ ƴƻǘ ƘŀǾŜ ƛǘǎ ƻǿƴ Ψƛƴ-house 

ƴŜǿǎƭŜǘǘŜǊΩΧ we asked the students of Std. 6A and 7A, if they would like to create one for the 

school. They agreed immediately, and soon we had organized ourselves into 3 teams ς ΨǘƘŜ 

field-ǊŜǇƻǊǘƛƴƎ ǘŜŀƳΩΣ ΨǘƘŜ ŜŘƛǘƻǊƛŀƭ ǘŜŀƳΩ ŀƴŘ ΨǘƘŜ ŘŜǎƛƎƴ ǘŜŀƳΩΦ ¢ƘŜ ƛŘŜŀ ǿŀǎ ǘƻ ŎƻǾŜǊ ŀƭƭ ǘƘŜ 

key events and activities held at school during that term, including festive celebrations, field-

trips, school competitions, key class-room activities and so on.  

 

{ƻƳŜǿƘŜǊŜ ŀƭƻƴƎ ǘƘŜ ǿŀȅΣ ǿŜ ǘŀƭƪŜŘ ŀōƻǳǘ ΨƴŀƳƛƴƎΩ ǘƘŜ ƴŜǿǎƭŜǘǘŜǊ ŀƴŘ ŀŦǘŜǊ ŀ ŎƻƳǇƭŜǘŜƭȅ 

democratƛŎ ǇǊƻŎŜǎǎ ƻŦ ΨŎƻǳƴǘƛƴƎ ǾƻǘŜǎΩΧ ǘƘŜ ŎƘƛƭŘǊŜƴ ŘŜŎƛŘŜŘ ƻƴ ΨCǳƴǘƘǳǎƛŀǎƳΩ όŀ ƘƻƳŜ-made 

ŎƻƳōƛƴŀǘƛƻƴ ƻŦ ΨŦǳƴΩ ŀƴŘ ΨŜƴǘƘǳǎƛŀǎƳΩύΗ!ǎ ǿŜ ǿŜƴǘ ŀƭƻƴƎΣ ǿŜ ƪŜǇǘ ƻƴ ŀŘŘƛƴƎ ƴŜǿ ŜƭŜƳŜƴǘǎ ǘƻ 

the newsletter for instance, a page each from every class-teacher covering a key activity 

ŎƻƴŘǳŎǘŜŘ ƛƴ ǘƘŜƛǊ ŎƭŀǎǎǊƻƻƳΣ ΨŦǳƴ ǇŀƎŜǎΩΣ ΨŜŘƛǘƻǊΩǎ ƴƻǘŜΩΣ ΨǘƘŀƴƪ ȅƻǳ ǇŀƎŜΩΧŀƴŘ ǎƻ ƻƴΦ ¢ƘŜ 

children worked diligently. As the work progressed, they started understanding the importance 

ƻŦ ΨŘŜŀŘƭƛƴŜǎΩ ŀƴŘ ΨǘŜŀƳ-ǿƻǊƪΩΦ ¢ƘŜȅ ǎǘŀǊǘŜŘ ōŜŎƻƳƛƴƎ ŎƻƴǎŎƛƻǳs of what it takes to produce an 

accurate and beautiful write-ǳǇΦ ²ƻǊŘǎ ƭƛƪŜ ΨŦƛŜƭŘ-ǊŜǇƻǊǘǎΩΣ ΨŜŘƛǘƛƴƎΩΣ ΨŘŜǎƛƎƴƛƴƎΩΣ 

ΨǉǳƻǘŜǎΩΧōŜŎŀƳŜ ŜǾŜǊȅŘŀȅ ǾƻŎŀōǳƭŀǊȅΧ ǿŜ ǿŜǊŜ ŦǳƴŎǘƛƻƴƛƴƎ ƭƛƪŜ ŀ Ŧǳƭƭ-ŦƭŜŘƎŜŘ ΨǇǳōƭƛǎƘƛƴƎ 

ƘƻǳǎŜΩΗ CƛƴŀƭƭȅΣ ƻƴ нуth November, the students lŀǳƴŎƘŜŘ ΨCǳƴǘƘǳǎƛŀǎƳΩ! As expected, it was an 

ƛƴǎǘŀƴǘ ƘƛǘΧǿƛǘƘ ōƻǘƘ ǘƘŜ ǘŜŀŎƘŜǊǎ ŀƴŘ ǘƘŜ ǎǘǳŘŜƴǘǎ ŜŀƎŜǊ ǘƻ Ǝƻ ǘƘǊƻǳƎƘ ǘƘŜ ŎƻƭƻǳǊŦǳƭ ǿǊƛǘŜ-

ǳǇǎΗ Lǘ ƘŀŘ ǘŀƪŜƴ ŦƻǳǊ ƳƻƴǘƘǎ ƻŦ ŎƻƴǎƛǎǘŜƴǘ ǿƻǊƪΧŀƴŘ ǘƘŜ ǎǘǳŘŜƴǘǎ ƻŦ {ǘŘΦ с! ŀƴŘ т! ƘŀŘ 

Ŧƛƴŀƭƭȅ ŘƻƴŜ ƛǘΧǘƘŜȅ ƘŀŘ Ǉǳōƭƛshed our first-ever in-house newsletter! 
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topics, given the sheer variety of work that could be going on in the RR at a given point in time. 

Many a times, a child or a group of children also chose to present their work to the class.  And at 

ƻǘƘŜǊ ǘƛƳŜǎΣ ǎƻƳŜǘƘƛƴƎ ƭƛƪŜ ΨaŀǇǎΩ ƘŀǇǇŜƴŜŘΧΦ 

 

 

 

Contributing to the classroom experienceΧ 

 

One of the most fun and unusual aspects of the RR, was our ever-increasing collection of a wide 

variety of interesting objects! Although we teachers participated in the collection-drives as well, the 

more enthusiastic and productive contributors by far, were the children themselves! Sometimes, a 

collection-drive was triggered-off in connection with a new projectΧōǳǘ Ƴostly, it was just plain old 

curiosity which drove our efforts. Like the time when I happened to get a few stones to class, each 

ŘƛŦŦŜǊŜƴǘ ƛƴ ƛǘǎ ǎƘŀǇŜΣ ŎƻƭƻǳǊ ŀƴŘ ǘŜȄǘǳǊŜΧŀƴŘ ǿŜ Ǝƻǘ ǘŀƭƪƛƴƎ ŀōƻǳǘ ǘƘŜ ŘƛŦŦŜǊŜƴǘ ƪƛƴŘǎ ƻŦ ǎǘƻƴŜǎ ŀƴŘ 

rocks we had seen in Mumbai, in our hometowns, at other places and so on. One thing lead to 

another, and somebody suggested that we try and collect as many different types of stones as we 

could. Within two days, we had a jar-full of beautiful stones in the RRΧ! Not that the collection-drive 

every really came to an end. Over time in fact, I had to also employ a tray to accommodate the new 

For a while now, Standard 5A had ōŜŜƴ ƛǘŎƘƛƴƎ ŦƻǊ ŀƴƻǘƘŜǊ ΨǎƛƎƴ-ǳǇ ǇǊƻƧŜŎǘΩΦ !ƴ ƻǇǇƻǊǘǳƴƛǘȅ ŎŀƳŜ 
ƛƴ ǘƘŜ ŦƻǊƳ ƻŦ ŀ ǇǊƻƧŜŎǘ ƻƴ ΨaŀǇǎΩΦ ¢ƘŜȅ ǿŜǊŜ ǘŀƪŜƴ ǘƘǊƻǳƎƘ ǘƘŜ ōŀǎƛŎ ŎƻƴŎŜǇǘǎ ǊŜƭŀǘŜŘ ǘƻ ΨƳŀǇǎΩ 
and given a practiŎŜ ƻƴ ΨƳŀǇ ǊŜŀŘƛƴƎΩΦ !ŦǘŜǊ ŀ ǿƘƛƭŜΣ ǿŜ ŀǎƪŜŘ ǘƘŜƳ if they would like to share their 
ƪƴƻǿƭŜŘƎŜ ŀōƻǳǘ ƳŀǇǎ ǿƛǘƘ ǘƘŜƛǊ ΨǎŜƴƛƻǊǎΩ - Standard 6A. The response was rather over-
ǿƘŜƭƳƛƴƎΧǘƘŜ ΨǎƛƎƴ-ǳǇ ǇǊƻƧŜŎǘΩ ƭŀƴŘŜŘ ǳǇ ŘŜŦȅƛƴƎ ƛǘǎ ƻǿƴ ŘŜŦƛƴƛǘƛƻƴ ǎƛƴŎŜ ǘƘŜ ŜƴǘƛǊŜ Ŏƭŀǎǎ ΨǎƛƎƴŜŘ-
ǳǇΩ ŦƻǊ ƛǘΗ !ƴŘΣ ǿŜ ǿŜǊŜ ƻŦŦΗ ¢ƘŜ ǎǘǳŘŜƴǘǎ ǇǊŜǇŀǊŜŘ ŀ ǎƛƳǇƭŜ ǇǊŜǎŜƴǘŀǘƛƻƴ ŀōƻǳǘ ΨƳŀǇǎΩ ŀƴŘ ΨƳŀǇ 
ǊŜŀŘƛƴƎΩΦ [ƛƪŜ ǎŜŀǎƻƴŜŘ ŎŀǊǘƻƎǊŀǇƘŜǊǎΣ ǘƘŜȅ ǇǊŜǇŀǊŜŘ ōŜŀǳǘƛŦǳƭ ŀƴŘ ŀŎŎǳǊŀǘŜ ƘŀƴŘ-drawn maps of 
όƛƳŀƎƛƴŀǊȅΗύ ǇƭŀŎŜǎ ƭƛƪŜΣ ΨaŀƴƎƻǇǳǊ ±ƛƭƭŀƎŜΩ ŀƴŘ Ψ¢ŜŘƘŀ-aŜŘƘŀ ¢ƻǿƴΩΦ ¢ƘŜȅ ŀƭǎƻ ǿǊƻǘŜ Řƻǿƴ 
specific questions with regards directions and distances, for each of their maps. On the d-day, 
March 15thΣ ǘƘŜȅ ΨǘŀǳƎƘǘΩ ǘƘŜ ǎǘǳŘŜƴǘǎ ƻŦ {ǘŀƴŘŀǊŘ с!Σ ŀ ƭƛǘǘƭŜ ǎƻƳŜǘƘƛƴƎ ŀōƻǳǘ ƳŀǇǎΦ ¢ƘŜȅ ƳŀŘŜ 
aƴ ŜŦŦŜŎǘƛǾŜ ǇǊŜǎŜƴǘŀǘƛƻƴ ŀƴŘ ǘƘŜƴ ǘƘŜȅ ƘŜƭǇŜŘ ǘƘŜ {ǘŀƴŘŀǊŘ с! ǎǘǳŘŜƴǘǎ ǘƻ Řƻ ǎƻƳŜ ΨƳŀǇ-
ǊŜŀŘƛƴƎΩΦ Lƴ ǘƘŜ ǇǊƻŎŜǎǎΣ ǿŜ ŀƭƭ ƭŜŀǊƴǘ ŀ ƭƻǘ ǘƘŀǘ ŘŀȅΧŀƴŘ ƴƻǘ Ƨǳǎǘ ŀōƻǳǘ ΨƳŀǇǎΩΦ ²Ŝ ǊŜŀƭƛȊŜŘ ǘƘŀǘ 
ΨƭŜŀǊƴƛƴƎΩ Ŏŀƴ ŎƻƳŜ ŦǊƻƳ ŀƴȅǿƘŜǊŜΧŜǾŜƴ ŦǊƻƳ ƻǳǊ ΨƧǳƴƛƻǊǎΩΗ ²Ŝ ǊŜŀƭƛȊŜŘ ǘƘŀǘ ΨǎƘŀǊƛƴƎ ƪƴƻǿƭŜŘƎŜΩ 
actually helps us become more confident of our own learning! We realized that perhaps the 
ƎǊŜŀǘŜǎǘ ŦǳƴΣ ƭƛŜǎ ƛƴ ƭŜŀǊƴƛƴƎ ŦǊƻƳ ŜŀŎƘ ƻǘƘŜǊΧΗ  
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additions. It happened the same way with the bird-feathers, the seed-pods, the fruits, the flowers 

and the sea-ǎƘŜƭƭǎΧ 

All the projects that the children carried out in the RR, automatically added to our collection of 

display and/or referencing material, be it charts, books, models or anything else for that matter.              

At other times, children came and contributed their art-ǿƻǊƪ ǘƻ ǘƘŜ wwΧǎƻƳŜǘƘƛƴƎ ŘƻƴŜ ŀǘ ǎŎƘƻƻƭ ƻǊ 

ŜǾŜƴ ŀǘ ƘƻƳŜΧǎƻƳŜǘƘƛƴƎ ƳŀŘŜ ōȅ ƻƴŜǎŜƭŦ ƻǊ ǿƛǘƘ ǘƘŜ ƘŜƭǇ ƻŦ ƻƴŜΩǎ ǎƛōƭƛƴƎ ƻǊ ŦǊƛŜƴŘΦ {ƻƳŜǘƛƳŜǎΣ 

the children added some activity-material to the RR shelves, like the time Rohit brought a hand-

drawn, math-based board game to the RR...or, when Soni came and handed over a lovely picture 

story-ōƻƻƪ ǎƘŜ ƘŀŘ ƳŀŘŜ ŀǘ ƘƻƳŜ ǿƛǘƘ ǘƘŜ ƘŜƭǇ ƻŦ ƘŜǊ ŜƭŘŜǊ ōǊƻǘƘŜǊΧƻǊΣ when Chaitali came and 

showed us her magic bottle-dispenser... 

 

Sometimes, an unusual contribution led us towards a most delightful and educational project.            

[ƛƪŜ ƛƴ ǘƘŜ ŎŀǎŜ ƻŦ ǘƘŜ Ψ/ƻŎƻƴǳǘ ¢ǊŜŜ tǊƻƧŜŎǘΩΧ 

 

 

It all started with a five-inch high coconut fruit which two children from Standard 6A ς Kalpana 

and Sarita, happened to find on the roadside one day, on their way home. They rushed back to 

school, all excited about finding such a small coconut fruit, in which one could actually hear the 

coconut water splashing around inside! Very soon everyone in class was collecting coconut 

fruits in different sizes and in a matter of days, we had built quite a collection! From here, to 

doing a special project on the coconut tree, was but a small step and the children were totally 

game for it! The next few days were spent on learning about the parts of the coconut fruit, the 

germination process, the many uses of the coconut plant and so on. The children created 

beautiful charts using text and illustrations elaborating on these topics. They also collected (and 

created!) different objects made out of the various parts of the coconut tree. And of course, we 

had a beautiful collection of coconut fruits ς all in varying sizes! The entire effort culminated 

with a class presentation for the children of Standards 5A and 7A and a day-long exhibition for 

ŀƭƭΦ ¢ƘŜ ŎƘƛƭŘǊŜƴ ƻŦ {ǘŘΦ с! ǿŜǊŜ ƻƴ ŀ ƘƛƎƘΧƘƛƎƘŜǊ ǘƘŀƴ ŀƴȅ ŎƻŎƻƴǳǘ ǘǊŜŜ ŎƻǳƭŘ ǘŀƪŜ ǘƘŜƳΗ 
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As also, in the ŎŀǎŜ ƻŦ ǘƘŜ Ψ/ǳǊǊŜƴŎȅ tǊƻƧŜŎǘΩΧ 

 

Simply put, we all operated with the understanding that anything interesting was welcome in the 

wwΧŀƴŘ ǘƘŜ ŎƘƛƭŘǊŜƴ perceived their role as contributors, as both a right and a ǇǊƛǾƛƭŜƎŜΧ 

 

 

Lǘ ǿŀǎ Ƨǳǎǘ ƻƴŜ ƻŦ ǘƘƻǎŜ ŀƳŀȊƛƴƎ ŎƻƛƴŎƛŘŜƴŎŜǎΧǘƘǊŜŜ ŎƘƛƭŘǊŜƴ ŦǊƻƳ ǘƘree different classes - Std. 

5A, 6A and 7A, happened to bring in some foreign currency coins to the Resource Room, within a 

week or so of each other. This sparked off an interest in foreign currencies, and soon the students 

of Std. 7A as well as their teachers, were off collecting as many different foreign currency 

ǎŀƳǇƭŜǎ ŀǎ ǇƻǎǎƛōƭŜΗ ¢ƘŜ ŎƻƭƭŜŎǘƛƻƴ ƎǊŜǿ ǎǘŜŀŘƛƭȅ ƻǾŜǊ ǘƘŜ ƴŜȄǘ ŦŜǿ ǿŜŜƪǎΧŀƴŘ ǎƻƻƴ ǘƘŜ ǎǘǳŘŜƴǘǎ 

had a brilliant collection of currencies from 27 different countries! 9 different individuals 

contributed to the collection, 2 of them being students of Standard 7A themselves! Along the 

way, the students also started learning a thing or two about currencies in general ς the history of 

money, the main features of modern currency, the security measures used in currencies and some 

interesting facts about Indian currency. TƘŜ ΨŎǳǊǊŜƴŎȅ ŦƻƭŘŜǊΩ too, started taking its shape. The 

ŎƘƛƭŘǊŜƴ ǎǘŀǊǘŜŘ ŀǊǊŀƴƎƛƴƎ ǘƘŜ Ŏƻƛƴǎ ŀƴŘ ōŀƴƪƴƻǘŜǎ ƛƴ ǘƘŜ ŦƻƭŘŜǊ ŀƭƻƴƎ ǿƛǘƘ ǘƘŜƛǊ ΨƛƴŦƻǊƳŀǘƛƻƴ 

ƭŀōŜƭǎΩΦ ¢ƘŜǎŜ ΨƛƴŦƻǊƳŀǘƛƻƴ ƭŀōŜƭǎΩ prepared by the students, provided important details about 

each coin/banknote for instance, the name of the country, the names of the main unit and the 

1/100 sub-division, the conversion rate, the denomination, the composition, the year of minting, 

any special features and so on. On 15 October, the children presented their work to the students 

of Standard 6, sharing all they had learnt, in an interesting and effective manner. TƘŜ ΨŎǳǊǊŜƴŎȅ 

ŦƻƭŘŜǊΩ was ŀ ōƛƎ ƘƛǘΧǿƛǘƘ all the students pouring over it in amazement and curiosity! Post the 

ǇǊŜǎŜƴǘŀǘƛƻƴΣ ǘƘŜ ΨŎǳǊǊŜƴŎȅ ŦƻƭŘŜǊΩ ǿŀǎ ǊƻǘŀǘŜŘ ŀŎǊƻǎǎ ŀƭƭ ǘƘŜ ŎƭŀǎǎǊƻƻƳǎ ǎƻ ǘƘŀǘ ŀƭƭ ǘƘŜ ŎƘƛƭŘǊŜƴ 

could enjoy looking at the various currencies. It took the students over a month to complete this 

ǇǊƻƧŜŎǘΧŀƴŘ ƛǘ proved to be completely worth the while! 

 

                    



14 

 

                                                                                                                                    sonika.lakhera@gmail.com 

 

And, it was not simply through their collections and their work that the children contributed to the 

ŎǊŜŀǘƛƻƴ ƻŦ ǘƘŜ wwΧǘƘŜȅ ŀƭǎƻ helped us run the RR in a more effective manner. The RR was a new 

ƛŘŜŀΧƛǘ ǿŀǎ ƳŜŀƴǘ ǘƻ ōŜ ŀ ǇƭŀŎŜ ǿƘŜǊŜ ǘƘŜ ŎƘƛƭŘǊŜƴ ŎƻǳƭŘ ƳŀǎǘŜǊ ŀ ŎƻƴŎŜǇǘ ƛƴǘǊƻŘǳŎŜŘ ǘƻ ǘƘŜƳ ƛƴ 

class through individual practice and then explore it further in a variety of ways and as per their 

specific interests. We needed to know if we were doing alright. So, half-way through the 2012-13 

academic year, the first year of the RR, we conducted a simple feedback suǊǾŜȅΧŀǎƪƛƴƎ ǘƘŜ ŎƘƛƭŘǊŜƴ 

for example, if they felt that they were learning new things in the RR, did they get to choose the 

work that they wanted to do, did they get to ask questions, did they get help when they needed it, 

did they get to share their ideas ŀƴŘ ƻǇƛƴƛƻƴǎΧŀƴŘ ǎƻ ƻƴΦ ¢ƘŜ ǎǘǳŘŜƴǘǎ ǿŜǊŜ ƎƛǾŜƴ ŀ ŦƻǊƳŀƭ 

ƻǇǇƻǊǘǳƴƛǘȅ ǘƻ ǾƻƛŎŜ ǘƘŜƛǊ ƻǇƛƴƛƻƴ ƻƴ ŀƴ ƛǎǎǳŜ ǿƘƛŎƘ ǿŀǎ ƻŦ ƛƳƳŜƴǎŜ ƛƳǇƻǊǘŀƴŎŜ ǘƻ ǘƘŜƳΧǘƘŜƛǊ 

classroom experience. Their feedback helped us identify what we were doing right as well as what 

we needeŘ ǘƻ ƛƳǇǊƻǾŜ ǳǇƻƴΦ Lǘ ǿŀǎ ǘƘŜ ŎƘƛƭŘǊŜƴΩǎ ŦŜŜŘōŀŎƪ ƻƴ ǘƘƛǎ ǎǳǊǾŜȅ ǿƘƛŎƘ ǇǊƻƳǇǘŜŘ ǳǎ ǘƻ 

form work-groups in class, and introduce new initiatives like the much-ƭƻǾŜŘ ΨL ²ƻƴŘŜǊ .ƻȄΩΣ ǿƘƛŎƘ 

helped children channelize their curiosity in a productive and effective mannerΧ 

 

 

We had been collecting seed pods of different kinds and Priya brought something really interesting to 

class one day. We talked about it for a while, and I thanked her for bringing that unusual-looking seed 

pod to school. She looked straight at me and saidΣ ά²Ƙȅ ΨǘƘŀƴƪ ȅƻǳΩ ǘŜŀŎƘŜǊΧǘƘƛǎ ƛǎ Ƴȅ ǎŎƘƻƻƭ ŀƭǎƻΗέ 

¢ƘŜǊŜ ǊŜŀƭƭȅ ǿŀǎƴΩǘ ŀƴȅǘƘƛƴƎ ƳǳŎƘ ƭŜŦǘ ŦƻǊ ƳŜ ǘƻ ǎŀȅ ŀŦǘŜǊ ǘƘŀǘΗ 

 

{ƛƴŎŜ CŜōǊǳŀǊȅ нлмоΣ ǘƘŜ ǎǘǳŘŜƴǘǎ ƻŦ {ǘŀƴŘŀǊŘ р! ŀƴŘ с!Σ ƘŀǾŜ ōŜŜƴ ǇƭŀȅƛƴƎ ΨǎŎƛŜƴǘƛǎǘǎΩΗ They 

have been trying to think about things which intrigue them and they have been trying to find the 

answers to those intriguing questions. Some of the questions they have been dealing with are, 

ά²Ƙȅ ƛǎ ǘƘŜ ǎƪȅ ōƭǳŜΚέΣ ά²Ƙȅ ŀǊŜ ƘǳƳŀƴ ōŜƛƴƎǎ ǇǊŜǎŜƴǘ ƻƴƭȅ ƻƴ ŜŀǊǘƘΚέΣ ά²Ƙȅ ŘƻŜǎ ǘƘŜ ōƛǊŘ ƻƴ 

ǘƘŜ ŜƭŜŎǘǊƛŎ ǿƛǊŜ ƴƻǘ ƎŜǘ ŀƴ ŜƭŜŎǘǊƛŎ ǎƘƻŎƪΚέΣ άLŦ ƻǳǊ ƳƛƴŘ ŎƻƴǘǊƻƭǎ ƻǳǊ ōƻŘƛŜǎΣ ǘƘŜƴ ǿƘȅ Řƻ ǇŜƻǇƭŜ 

Řƻ ōŀŘ ǘƘƛƴƎǎΚέΣ ά²Ƙȅ ŘƻŜǎ ǘƘŜ ŜŀǊǘƘ ǊƻǘŀǘŜΚέΧ ŀƴŘ ǎƻ ƻƴΦ /ƭŜŀǊȅΣ ōƻǘƘ ǘƘŜ ǘŜŀŎƘŜǊǎ ŀƴŘ ǘƘŜ 

students are realizing that beƛƴƎ ŀ ΨǎŎƛŜƴǘƛǎǘΩ ƛǎ ƴƻǘ ŀƴ Ŝŀǎȅ Ƨƻō ŀǘ ŀƭƭΗ bŜǾŜǊǘƘŜƭŜǎǎΣ ǘƘŜȅ ŀǊŜ 

trotting along happily on this exciting journey and discovering new things every day!...All thanks 

to that deceptively simple-ƭƻƻƪƛƴƎ ΨL ǿƻƴŘŜǊΧōƻȄΩΣ ǿƘŜǊŜ ŎƘƛƭŘǊŜƴ Ǉǳǘ ƛƴ ǘƘŜƛǊ ǉǳŜǎǘƛƻƴǎ and then 

try to find the answers! 
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4. Nurturing the young plants 
 

 

Ensuring rigor and reinforcementΧ 

 

At the beginning of each term, we made it a point to set aside some time for discussing the                

work-norms that we had set for ourselves, when we started the RR. Although we did often land up 

referring to one or more of them as we worked together on a day-to-day basis, I somehow felt that a 

formal opportunity for reviewing the same would help reinforce the importance and relevance of 

these norms. We always held these discussions in a manner which encouraged us to think about 

whether or not these norms were helping us in our work, and how. Such a discussion, naturally 

helped all of us understand the significance of these norms and reaffirm our commitment to them. 

 

From the very beginning, we made sure that all three of our work-processes ς the Work Plan, the 

Journal and the One-on-one conversations, were followed sincerely and consistently. It was 

important to have this discipline in order to both, underline the importance of these processes and, 

ǘƻ ǘǊǳƭȅ Ǝŀƛƴ ŦǊƻƳ ǘƘŜƳΦ hǾŜǊ ǘƛƳŜΣ ǘƘŜ ²ƻǊƪ tƭŀƴ ŜǾƻƭǾŜŘ ŦǊƻƳ ōŜƛƴƎ ŀƴ ΨƛƴŘƛǾƛŘǳŀƭ ǇƭŀƴΩ ǘƻ ŀ ΨƎǊƻǳǇ 

ǇƭŀƴΩΣ ŀƴŘ ŀǎ ŀ ŎƻƴǎŜǉǳŜƴŎŜΣ ǘƘŜ ΨOne-on-ƻƴŜ ŎƻƴǾŜǊǎŀǘƛƻƴǎΩ ŎƘŀƴƎŜŘ ǘƻ ΨGroup DƛǎŎǳǎǎƛƻƴǎΩΦ   

 

Both the Work Plan and the Journal helped the children develop a very real understanding of their 

workΧΦŀƴŘ Ƴƻǎǘ ƛƳǇƻǊǘŀƴǘƭȅΣ ƘŜƭǇŜŘ ǘƘŜƳ ŘŜǾŜƭƻǇ ǘƘƛǎ ǳƴŘŜǊǎǘŀƴŘƛƴƎ based on the objective 

reality that they represented and not the subjective judgement of a teacher. By reviewing these 

documents, they could judge for themselves, whether or not they had been working across various 

subject-areas, whether or not they were progressing at a reasonable pace and so on. In a subtle but 

effective way, these work-processes helped instil some very basic and critical work-values in the 

ŎƘƛƭŘǊŜƴΧǎƻƳŜǘƘƛƴƎ ǘƘŀǘ ƴƻ ŀƳƻǳƴǘ ƻŦ ΨƭŜŎǘǳǊƛƴƎΩ ǿƻǳƭŘ have ever done. 

 

The Group Discussions were conducted once every two weeks, one work-group at a time. Apart from 

renewing the Work Plan, I also used this time to carry out a quick review of the work that the 

children were doing. Since I tried to remain in touch with the children on a regular basis, there was 

rarely any need to discuss anything particularly new. The children typically used this opportunity to 

share any concerns or requests. For instance, they would ask me to explain a new piece of activity-

material to them or, request for a more detailed discussion on the project they were working on or, 

ask for some specific material or information on a topic they wanted to know more aboutΧ 

 

One more process that I tried to be rigourous about, was making regular notes and observations, 

ŀōƻǳǘ ŜŀŎƘ ŎƘƛƭŘΩǎ ǿƻǊƪ ƛƴ ǘƘŜ wwΦ L ǘǊƛŜŘ ƻǳǘ ŀ ŎƻǳǇƭŜ ƻŦ ǿŀȅǎ ƻŦ ŘƻƛƴƎ ǎƻΣ ŀƴŘ ǳƭǘƛƳŀǘŜƭȅ ǎŜǘǘƭŜŘ 

down to writing a simple paragraph about each child, every two weeks. I used these notes to record 

Alok and the rest of his group members had been working on a writing-activity. They had each 

chosen a picture for themselves and were attempting to write a paragraph describing the 

same. We were all sitting around each other, and I was just reading through one of the pieces. 

{ǳŘŘŜƴƭȅΣ L ƘŜŀǊŘ !ƭƻƪ ǎŀȅΣ άLǘΩǎ ōŜŜƴ ŀƭƳƻǎǘ ŀƴ ƘƻǳǊ ƴƻǿΣ ŀƴŘ L ƘŀǾŜ ǿǊƛǘǘŜƴ ƻƴƭȅ п sentences 

ǎƻ ŦŀǊΦέ !ƭƻƪ ƘŀŘ ƴƻǘ ǎŀƛŘ ǘƘƛǎ ƻǳǘ ǘƻ ŀƴȅƻƴŜ ƛƴ ǇŀǊǘƛŎǳƭŀǊΣ ƭŜŀǎǘ ƻŦ ŀƭƭ ƳŜΧƘe was just talking to 

himself. No one had told him anything about writing moreΧǿǊƛǘƛƴƎ ŦŀǎǘŜǊΧ not wasting time, 

or anything of the sort. This was just his own, spontaneous and honest observation of his work.  
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ŀ ǾŀǊƛŜǘȅ ƻŦ ǘƘƛƴƎǎΧŀƴȅ specific work patterns that I may have observed in the child, any concerns, 

any highlights, any key comments made by the child about her own work, any ideas around what       

I could do better, and so on. These notes gave me the opportunity to think about each individual 

ŎƘƛƭŘΧǘƘƛƴƪ ŀōƻǳǘ Ƙƻǿ ǎƘŜ ǿŀǎ ŘƻƛƴƎΧŀƴŘ what more could be done to help her progress 

effectively. They helped me become more observant of each child, to give more effective feedback 

and to also modify my own approach as necessary, while I worked with the children. 

 

 

 

 

 

Maintaining neatness in his work was a challenge for Rohit. We had spoken about this many a 

times, and although on every such occasion, he always agreed to pay more attention to this 

aspect of his work, nothing much was really changing. He continued to draw lines free-hand even 

though they came out all askew, continued to use a blunt pencil and let his writing wander all 

over even though it made his writing incomprehensible, continued to flip through the pages of his 

notebook roughly even though they got all crumpled-ǳǇ ƛƴ ǘƘŜ ǇǊƻŎŜǎǎΧ{ƻƳŜƘƻǿΣ ƛǘ ŀǇǇeared as 

ƛŦ ƘŜ ƘŀŘ ƴƻǘ ǊŜŀƭƭȅ ŦƻǳƴŘ ŀƴȅ ǊŜŀǎƻƴ ǘƻ ōŜ ΨƴŜŀǘΩ ŀǘ Ƙƛǎ ǿƻǊƪ ǎƻ ŦŀǊΦ L ƘŀŘ ǊŜŀƭƛǎŜŘ ōȅ ƴƻǿΣ ǘƘŀǘ 

merely talking about this issue again was unlikely to make much of a difference. But, what if 

Rohit were to find himself  engaged with a kind-of worƪ ǿƘƛŎƘ ŘŜƳŀƴŘŜŘ ΨƴŜŀǘƴŜǎǎΩ ŀƭƳƻǎǘ ŀǎ ŀ 

pre-requisite for its successful completion?  

 

An opportunity came soon enough. Rohit and Aneesh had been working with polygonal shapes 

ŦƻǊ ŀ ǿƘƛƭŜΧŀƴŘ ƘŀŘ ŀŎǉǳƛǊŜŘ ŀ ƎƻƻŘ ǳƴŘŜǊǎǘŀƴŘƛƴƎ ƻŦ ǘƘŜƛǊ ƴŀƳŜǎ ŀƴŘ ōŀǎƛŎ ŦŜŀǘǳres. I now 

asked them if they would like to make a chart-display about the different polygonal shapes for 

ǘƘŜƛǊ ŎƭŀǎǎǊƻƻƳΧǇƻƛƴǘƛƴƎ ƻǳǘΣ ǘƘŀǘ ǘƘƛǎ ǿƻǳƭŘ ŜƴŀōƭŜ ǘƘŜƳ ǘƻ ƘŜƭǇ ǘƘŜƛǊ ŎƭŀǎǎƳŀǘŜǎ ƭŜŀǊƴ ŀōƻǳǘ 

polygons as well. Now, Rohit was someone who used to find himself in trouble with his teachers 

and classmates, fairly frequently, for a variety of reasons. The prospect of making a chart-display 

for his class, on the other hand, presented itself as an opportunity to engage positively with his 

classmates and his class teacher. Rohit and Aneesh set to work. It was a first for both of them and 

ŀǎ ǘƘŜȅ ǇǊƻƎǊŜǎǎŜŘΣ ǿŜ ǘŀƭƪŜŘ ŀōƻǳǘ Ƙƻǿ ǿŜ ǎƘƻǳƭŘ ŘŜǎƛƎƴ ǘƘŜ ŎƘŀǊǘǎΧǿƘŜǊŜ ǎƘƻǳƭŘ ǿŜ Ǉǳǘ ǘƘŜ 

drawings and the text and so on. More importantly, we looked at some of the charts that were 

on display in the RR and talked about what was nice about the way those charts had been 

ƳŀŘŜΧǎƻΣ ǿŜ ǘŀƭƪŜŘ ŀōƻǳǘ ǘƘŜ ǎǘǊŀƛƎƘǘ ƭƛƴŜǎ ƻƴ ǘƘŜ ōƻǊŘŜǊΣ ǘƘŜ ōŜŀǳǘƛŦǳƭ ƘŀƴŘǿǊƛǘƛƴƎΣ ǘƘŜ ŜǾŜƴ 

colouring, the absence of any smudges or cracks on the chart-paper and so on. We discussed how 

all these elements made the chart attractive and easy to understand. We also talked about how 

ǇŜǊƘŀǇǎΣ ǿŜ ǘƻƻ ǎƘƻǳƭŘ ǘǊȅ ǘƻ ƳŀƪŜ ƻǳǊ ŎƘŀǊǘ ƭƻƻƪ ǘƘŜ ǎŀƳŜ ǿŀȅΧƴƛŎŜ ŀƴŘ ōŜŀǳǘƛŦǳƭΦ  

 

5ƛŘ wƻƘƛǘΩǎ ŀƴŘ !ƴŜŜǎƘΩǎ ŎƘŀǊǘ-display ultimately match the aesthetics of our RR chart...not 

really! Did their motivation to do something useful and beautiful for their class motivate them 

ŜƴƻǳƎƘ ǘƻ Řƻ ǘƘŜƛǊ ōŜǎǘΧyes! Did they feel good about their effort when their chart was finally 

put up on their class room soft-ōƻŀǊŘΧȅŜǎΗ ²ƛƭƭ ǘƘƛǎ ŜȄǇŜǊƛŜƴŎŜ ŜƴŎƻǳǊŀƎŜ wƻƘƛǘ ǘƻ ǾŀƭǳŜ 

neatness and beauty in his work...we will have to wait and see. But, that he made his most 

ǎƛƴŎŜǊŜ ŜŦŦƻǊǘ ŀƴŘ ŜƴƧƻȅŜŘ ǘƘŜ ŜƴǘƛǊŜ ŜȄǇŜǊƛŜƴŎŜΧΦƛǎ ōŜȅƻƴŘ ŘƻǳōǘΗ  
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Partnering the childrenΧ 

 

Although it was the children who decided on what work they would take up as part of their                 

Work Plans, initially they were times when I had to actively make some suggestions about the          

kind-of material a child could work with. This happened largely I think because the children took 

some time to familiarize themselves with the different kinds of things available in the RR, and also 

because some of them took time to feel confident about making their choices. Of course, all of this 

ŎƘŀƴƎŜŘ ŦŀƛǊƭȅ ŦŀǎǘΦ Lǘ ǿŀǎ ƻƴƭȅ ŀ ƳŀǘǘŜǊ ƻŦ ǘƛƳŜ ōŜŦƻǊŜ ǘƘŜ ww ǎǘƻǇǇŜŘ ōŜƛƴƎ ΨǎǳŦŦƛŎƛŜƴǘƭȅ ŜǉǳƛǇǇŜŘΩ 

to cater to the chiƭŘǊŜƴΩǎ ŘƛǾŜǊǎŜ ŀƴŘ ever-growing areas of interests. Very soon, the children were 

embarking on explorations which were unfamiliar to us teachers as well, and for which we often did 

not have any specific reference material to start with, like in the case of ǎƻƳŜ ΨL ǿƻƴŘŜǊ ōƻȄΩ 

questions or, when Vinay wanted to learn how to make a robot! Not that this situation deterred 

anybodyΧƛǘ Ƨǳǎǘ ƳŜŀƴǘ ǘƘŀǘ ǿŜ ƘŀŘ ǘƻ look for some new sources of information and guidanceΧlike 

the internet or a resource person. For instance, once we took the help of some carpenters who were 

working in our school to understand how wooden chairs are made, and at another time, we got a 

young IIT-trained engineer Mr. Sushil Shintre, to help us understand a little something about 

electricity.  

 

 

                           
 

 

 

Somewhere, all this searchingΧalso helped establish that no one person or one book has all the 

ƛƴŦƻǊƳŀǘƛƻƴ ǘƘŀǘ ǿŜ Ƴŀȅ ƴŜŜŘΧǘƘŀǘ ǘƘŜrefore, the important thing was not to know everything 

ourselvesΧōǳǘ ǘƻ have the ability to find-out what we needed to know. I considered it my 

responsibility to locate and gain access to various sources of knowledge and informationΧōǳǘ L ƴŜǾŜǊ 

really worked alone, the children tried ŀǎ ǿŜƭƭΧƭƛƪŜ ǘƘŜ ǘƛƳŜ ŀ ŎƘƛƭŘΩǎ ƳƻǘƘŜǊ ƘŜƭǇŜŘ ǳǎ ƛŘŜƴǘƛŦȅ ǘhe 

name of a funny-looking fruit which none of us had ever ǎŜŜƴ ōŜŦƻǊŜ ƻǊΣ ǿƘŜƴ ŀƴƻǘƘŜǊ ŎƘƛƭŘΩǎ 

ƳƻǘƘŜǊ ƘŀǇǇƛƭȅ ŘƻƴŀǘŜŘ ƘŜǊ ȅƻǳƴƎ ŎƻŎƻƴǳǘ Ǉƭŀƴǘ ǘƻ ƻǳǊ Ψ/ƻŎƻƴǳǘ ¢ǊŜŜ tǊƻƧŜŎǘΩ ŜȄƘƛōƛǘƛƻƴΧΗ 

 

Another key element that we were required to pay attention to, was thŜ ŎƘƛƭŘǊŜƴΩǎ own 

expectations from their work. Like I mentioned earlierΣ ǉǳƛǘŜ ƻŦǘŜƴΣ ΨŦƛƴƛǎƘƛƴƎΩ ŀ ǘŀǎƪ ǎŜŜƳŜŘ ǘƻ ōŜ 

ǘƘŜ ƻƴƭȅ ǘƘƛƴƎ ǘƻ ŘƻΧǘƘŜ ŎƘƛƭŘǊŜƴ ŀǇǇŜŀǊŜŘ ǘƻ Ǉŀȅ ƭƛǘǘƭŜ ŀǘǘŜƴǘƛƻƴ ǘƻ ΨƘƻǿ ǿŜƭƭΩ ŀ ǘŀǎƪ ƘŀŘ ōŜŜƴ 

doneΧŀƴŘ ǿƘŀǘ ǘƘŜȅ ƘŀŘ ǊŜŀƭƭȅ ƎŀƛƴŜŘ ŦǊƻƳ it. So, for instance, if a child chose to write about a 

particular bird, say, the peacock, she would be totally satisfied with simply copying out a paragraph 

about the peacock from a book, without making any attempts to understand what was written or, to 

think actively about it or, to try and write the same information in her own words. Many children 
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appeared to pay little attention to how neatly they presented their work, how imaginatively they 

approached their work, how deeply they researched out their topic, or even how well they 

understood what they had done. Their still-developing reading and writing skills seemed to be only 

part of the reasonΧǎƻƳŜhow it appeared as if the children were not experiencing any real 

engagement with their work. 

 

The fact that in the RR, the children were not compelled to read any particular chapter or do any 

particular worksheetΧǘƘŀǘ ǘƘŜȅ ǿŜǊŜ ŦǊŜŜ ǘƻ ǘŀƪŜ ǘƘŜ ǿƻǊƪ ƻŦ ǘƘŜƛǊ ŎƘƻƛŎŜΣ ƘŜƭǇŜŘ ƛƴ getting them 

more purposefully engaged with their work. And yet, it took the children a substantial amount of 

time and effort to break through the existing patterns of thinking and to learn to have greater 

expectations from their work, and in effect from themselves. It required a variety of effortsΧhaving 

persuasive, even tough conversations, consciously demonstrating specific skills, keeping patience 

with slow but, steady progress, consistently urging children to put in their best effortsΧŀƴŘ, very 

importantly, committing myself to the very same standards in my own work. It took the children 

some time to understand the kind-of expectations I was laying down at work and the reasons why I 

was doing so. Slowly, I think, they started internalising what felt right to them and started making 

genuine efforts to meet the new and raised standards of performance. The fact that fairly early on, 

we had some very enjoyable and productive work experiences together by way of some class-

projects, definitely helped. It enabled the children to realise what was possible if we approached our 

work with some thought, imagination and focussed effort. Slowly and steadily, the children 

continued to progress. For instance, initially I had to select books for them to refer to while they 

worked on some topic, as time went on however, they started to look for relevant reference 

material on their own...initially, the children found it challenging to rewrite even a small paragraph 

in their own words, slowly, they started composing their own texts by referring to more than one 

ǎƻǳǊŎŜǎ ƻŦ ƛƴŦƻǊƳŀǘƛƻƴΧ 

 

 

Kashish and a few otƘŜǊ ǎǘǳŘŜƴǘǎ ƻŦ ƘŜǊ Ŏƭŀǎǎ ƘŀŘ ŎƘƻǎŜƴ ǘƻ ǎǘǳŘȅ ΨǾƻƭŎŀƴƻŜǎΩ ŀǎ ǇŀǊǘ ƻŦ ǘƘŜƛǊ 

work-plansΦ ²Ŝ ƘŀŘ ƘŀŘ ŀ ŘƛǎŎǳǎǎƛƻƴ ŀǊƻǳƴŘ ǘƘŜ ǘƻǇƛŎ ƻŦ ΨǾƻƭŎŀƴƻŜǎΩ ŀƴŘ ǘƘŜ ŎƘƛƭŘǊŜƴ ƘŀŘ 

generated a list of questions that they wanted to find answers to. The questions had been 

divided between the children, and each child was given the responsibility to research her 

ǉǳŜǎǘƛƻƴ ŀƴŘ ǿǊƛǘŜ ŀƴ ŀƴǎǿŜǊ ŦƻǊ ǘƘŜ ǎŀƳŜΦ Lǘ ǿŀǎ ŀƭǎƻ ƳŀŘŜ ŎƭŜŀǊΣ ǘƘŀǘ ǿŜ ǿƻǳƭŘ ƴƻǘ ΨŎƻǇȅΩ 

from any book, but instead try and write the answer in our own words after collecting 

information from various sources. A few days later, we sat down to discuss one of the 

questions which the children had been working on. As we read through the answer the children 

had written, and looked through the 2 -3 books which had information on that specific 

ǉǳŜǎǘƛƻƴΣ ƛǘ ǎǘŀǊǘŜŘ ōŜŎƻƳƛƴƎ ŀǇǇŀǊŜƴǘ ǘƘŀǘ ǎƻƳŜ Ǿƛǘŀƭ ƛƴŦƻǊƳŀǘƛƻƴ ƘŀŘ ōŜŜƴ ƳƛǎǎŜŘ ƻǳǘΧŀƴŘ 

that the entire answer, could perhaps be structured in a different way. As we continued to 

discuss, Kashish ǎǇƻƪŜ ǳǇ ǾŜǊȅ ŎƻƴŦƛŘŜƴǘƭȅ ŀƴŘ ǎŀƛŘΣ ά¢eacher, I should first write this part, then 

ǘƘƛǎ ŀƴŘ ǘƘŜƴ ǘƘƛǎΧέ ǇƻƛƴǘƛƴƎ ǘƻ ǘƘŜ ŘƛŦŦŜǊŜƴǘ ǎŜŎǘƛƻƴǎ ƻŦ ǘƘŜ ōƻƻƪǎ ǘƘŀǘ ǿŜ ǿŜǊŜ ǊŜŦŜǊǊƛƴƎ ǘƻΦ 

That she had sequenced her answer appropriately ǿŀǎ ŀ Ƨƻȅ ƛƴ ƛǘǎŜƭŦΧΦōǳǘ ǿƘŀǘ ǿŀǎ ǊŜŀƭƭȅ 

wonderful, was the confidence and capability she had displayed while ΨǘƘƛƴƪƛƴƎ ŀōƻǳǘΩ ŀƴŘ 

ΨǎǘǊǳŎǘǳǊƛƴƎΩ ƘŜǊ ŀƴǎǿŜǊ ǘƻ ƳŀƪŜ ƛǘ ƳƻǊŜ ƭƻƎƛŎŀƭ ŀƴŘ ŎƻƳǇǊŜƘŜƴǎƛǾŜΦ {ƻƳŜǿƘŜǊŜ ƛƴǎƛŘŜ ƘŜǊΣ    

she was building the ability to express herself in a clear and precise manner.  
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Not that this teacher-ǎǘǳŘŜƴǘ ΨǇŀǊǘƴŜǊƛƴƎΩ ǿŀǎ ŜǾŜǊ ŀ ƻƴŜ-way affair. Apart from the millions of times 

that the children would have knowingly or unknowingly, given me feedback on how things were 

ǇǊƻƎǊŜǎǎƛƴƎ ƛƴ ǘƘŜ wwΧΦL ǊŜƳŜƳōŜǊ ŀǘ ƭŜŀǎǘ ǘǿƻ ƛƴǎǘŀƴŎŜǎ ƻŦ ǊŜŎŜƛǾƛƴƎ ŀbsolutely direct, accurate 

and personal feeŘōŀŎƪ ŦǊƻƳ ǘƘŜ ŎƘƛƭŘǊŜƴΧ 

 

Keeping things excitingΧ 

Just like the children, I was forever on the look-out for sharing something interesting in class. It could 

a newspaper report on an exciting scientific discovery or, some unusual pictures or, an interesting 

ōƻƻƪΧŀƴȅǘƘƛƴƎ ǘƘŀǘ L ǘƘƻǳƎƘǘ ǿƻǳƭŘ ŀǘǘǊŀŎǘ ǘƘŜ ŎƘƛƭŘǊŜƴΩǎ ŀǘǘŜƴǘƛƻƴ ŀƴŘ ƳŀƪŜ ǘƘŜƳ ǿƻƴŘŜǊ ŀōƻǳǘ 

things. We made a conscious attempt to keep ourselves abreast with what was happening around 

ǳǎΧŀƴȅ ƪŜȅ ŜǾŜƴǘǎ ƻǊ ƘŀǇǇŜƴƛƴƎs in our city, our country or around the world. Going over the daily 

newspaper, was as much about feeling connected with the world around us, as about improving our 

language skills. Quite often, our endeavours would lead to us to some great learning 

opportǳƴƛǘƛŜǎΧƭƛƪŜ ƛƴ ǘƘŜ ŎŀǎŜ ƻŦ ǘƘŜ нлмн hƭȅƳǇƛŎ DŀƳŜǎΧ 

The children were ǎǘƛƭƭ ǘǊƻƻǇƛƴƎ ƛƴǘƻ ǘƘŜ ww ŀƴŘ ǎŜǘǘƭƛƴƎ Řƻǿƴ ŦƻǊ ǘƘŜ Ψ{ƛƭŜƴǘ !ŎǘƛǾƛǘȅΩΣ ǿƘŜƴ 

ǎǳŘŘŜƴƭȅ aƻƛȊΣ ǿƘƻ ǿŀǎ ǎƛǘǘƛƴƎ ǊƛƎƘǘ ƴŜȄǘ ǘƻ ƳŜ ǎŀƛŘΣ ά¢ŜŀŎƘŜǊΣ ƭƻƻƪ ŀǘ ȅƻǳǊ ƴŀƛƭǎΧǘƘŜȅ ŀǊŜ 

ōƛƎΧȅƻǳ ǎƘƻǳƭŘ Ŏǳǘ ǘƘŜƳΧǘƘŜȅ ǿƛƭƭ ƎŜǘ ŘƛǊǘȅΧΦǘƘŜƴ Ƙƻǿ ǿƛƭƭ ȅƻǳ Ŝŀǘ ȅƻǳǊ ŦƻƻŘΚέΧΦhōǾƛƻǳsly, he 

was holding me to the same standards to which he himself was regularly held accountable 

toΧŀƴŘ ǿƘȅ ƴƻǘΚ L ƭƻƻƪŜŘ ŀǘ ƘƛƳ ǎƘŜŜǇƛǎƘƭȅΧŀŘƳƛǘǘŜŘ Ƴȅ ƳƛǎǘŀƪŜΣ ŀƴŘ ŀǎǎǳǊŜŘ ƘƛƳ ǘƘŀǘ L ǿƻǳƭŘ 

trim my nails the very same day. From that day onwards, whenever my nails need trimming, I am 

reminded of Moiz, and find myself reaching out for the nail-cutter without delay! 

 

!ƴƛǘŀΣ Wŀȅŀ ŀƴŘ {ǿŀǘƛ ǿŜǊŜ ǎƛǘǘƛƴƎ ŀǊƻǳƴŘ ƳŜΣ Ƨǳǎǘ ƎŜǘǘƛƴƎ ǎǘŀǊǘŜŘ ǿƛǘƘ ǘƘŜƛǊ ŘŀȅΩǎ ǿƻǊƪΦ 

{ǳŘŘŜƴƭȅΣ ƻƴŜ ƻŦ ǘƘŜƳ ǎŀƛŘΣ ά{ƻƴƛƪŀ ¢ŜŀŎƘŜǊ ƛǎ ƛƴ ŀ ƎƻƻŘ ƳƻƻŘ ƛƴ ǘƘŜ ƳƻǊƴƛƴƎǎέΦ ¢ƘŜ ƻǘƘŜǊǎ 

ƴƻŘŘŜŘ ǘƘŜƛǊ ƘŜŀŘ ƛƴ ŀƎǊŜŜƳŜƴǘΣ ŀƴŘ ǘƘŜƴ ǎƻƳŜƻƴŜ ŀŘŘŜŘΣ ά¸ƻǳ ǎŎƻƭŘ ǳǎ ǿƘŜƴ ȅƻǳ ŀǊŜ ŀƴƎǊȅ 

ŀōƻǳǘ ǎƻƳŜǘƘƛƴƎΧέ All of them, and I myself, burst out laughing! Both their observations were 

ŀōǎƻƭǳǘŜƭȅ ǊƛƎƘǘΧthey had caught me! The more amazing thing I guess, was the manner in which 

ǘƘŜǎŜ ƻōǎŜǊǾŀǘƛƻƴǎ ǿŜǊŜ ǎƘŀǊŜŘΧǎǇƻƴǘŀƴŜƻǳǎΣ ŀŘŘǊŜǎǎŜŘ ǘƻ ƳŜ ŘƛǊŜŎǘƭȅ ōǳǘ ŀƭǎƻ ŀǎ ƛŦΣ ōŜƛƴƎ 

ŘƛǎŎǳǎǎŜŘ ŀƳƻƴƎǎǘ ǘƘŜƳ ŀǘ ǘƘŜ ǎŀƳŜ ǘƛƳŜΧ 

 

L Řƻ ƴƻǘ ǉǳƛǘŜ ǊŜƳŜƳōŜǊ Ƙƻǿ ƛǘ ŀƭƭ ǎǘŀǊǘŜŘΧōǳǘ ǎƻƳŜōƻŘȅΣ ŦƻǊ ǎƻƳŜ reason, mentioned the 

ΨhƭȅƳǇƛŎǎΩΦ ¢ƘŜ нлмн London Olympics after all, were just around the corner. As we continued our 

discussion, I realized, that most of the children were completely unaware of what the Olympic 

Games were all about. Obviously, here was something that needed to be corrected. So over the 

next couple of weeks, we started building our understanding about the Olympic Games, their 

origin, their significance, the number and kind of sporting events they had, the number of 

countries which participŀǘŜŘΣ ǘƘŜ hƭȅƳǇƛŎ ŦƭŀƎΣ ǘƘŜ hƭȅƳǇƛŎ ƳƻǘǘƻΧΦōŀǎƛŎŀƭƭȅΣ ǿŜ ǘǊƛŜŘ ǘƻ ƭŜŀǊƴ ŀǎ 

ƳǳŎƘ ŀǎ ǿŜ ŎƻǳƭŘΦ ¢ƘŜ ŎƘƛƭŘǊŜƴ ŜƴƧƻȅŜŘ ƛǘ ǘƘƻǊƻǳƎƘƭȅΧƛǘ ǿŀǎ ŀǎ ƛŦΣ ŀ ǿƘƻƭŜ ƴŜǿ ǿƻǊƭŘ ƻǇŜƴŜŘ ǳǇ 

for them. For the first time, they learnt about games like rowing, archery, fencing, divinƎΧŀƴŘΣ 

about champions like Michael Phelps and Mary Kom. And, quite honestly, all they needed was 

Ƨǳǎǘ ǘƘŜ ǎƭƛƎƘǘŜǎǘ ǘǊƛƎƎŜǊΧΦŀƴŘ soon they were the ones telling me about the latest Olympic 

headlines! As the games unfolded, we started keeping track of LƴŘƛŀΩǎ ƳŜŘŀƭ ǘŀƭƭȅΧƘƻǿ Ƴŀƴȅ 

golds, how many ǎƛƭǾŜǊǎΣ Ƙƻǿ Ƴŀƴȅ ōǊƻƴȊŜǎΧƛƴ ǿƘƛŎƘ ŜǾŜƴǘΧōȅ ǿƘƻƳΧΚΗ ¢he children also 

prepared a lovely chart-display using different pictures to bring out the significance and glory of 

the ƎǊŜŀǘŜǎǘ ǎǇƻǊǘƛƴƎ ŜǾŜƴǘ ƛƴ ǘƘŜ ǿƻǊƭŘΧ.suddenly, the Olympic Games did not seem so 

unfamiliar after all! 
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Wǳǎǘ ƭƛƪŜ ǘƘŜǊŜ ǿŜǊŜ ƴƻ ǎǇŜŎƛŦƛŎ ǇŀǊŀƳŜǘŜǊǎ ŀōƻǳǘ ΨǿƘŀǘΩ ǿŜ ǿƻǳƭŘ ōŜ ŜȄǇƭƻǊƛƴƎ ƛƴ ǘƘŜ wwΣ ǘƘŜǊŜ 

ǿŜǊŜ ƴƻƴŜ ŦƻǊ ǘƘŜ ΨƘƻǿΩ ǇŀǊǘ ŜƛǘƘŜǊΦ {ƻΣ ǿŜ ƭŀƴŘŜŘ ǳǇ ǿƻǊƪƛƴƎ ƛƴ Ƴŀƴȅ ŘƛŦŦŜǊŜƴǘ ǿŀȅǎΧƛƴŘƛǾƛŘǳŀƭƭȅΣ 

in pairs ƻǊ ƛƴ ƎǊƻǳǇǎΧǿŜ ǿƻǳƭŘ ǿƻǊƪ ǿƛǘƘ aƻƴǘŜǎǎƻǊƛ ƳŀǘŜǊƛŀƭ ƻǊ ƻǘƘŜǊ ƪƛƴŘǎ-of activity 

ƳŀǘŜǊƛŀƭΧǿŜ ǿƻǳƭŘ ƘŀǾŜ ƎǊƻǳǇ ŘƛǎŎǳǎǎƛƻƴǎΣ ǉǳƛȊȊŜǎΣ ŜȄǇŜǊƛƳŜƴǘǎΣ ƎŀƳŜǎΣ ǇǊŜǎŜƴǘŀǘƛƻƴǎΣ 

story/poetry readingsΣ ǇǊƻƧŜŎǘǎΣ ŜȄƘƛōƛǘƛƻƴǎΣ ƎǳŜǎǘ ǎŜǎǎƛƻƴǎΧ 

 

hƴŎŜΣ ǿŜ ƘŀŘ ŀ ƳǳǎƛŎ ǉǳƛȊΧ 

 

 

!ƴŘΣ ŜǾŜƴ ŀ ǎƘŀŘƻǿ ǇǳǇǇŜǘ ǎƘƻǿΧ 

 

We also took specific efforts towards strengthening our ŎƘƛƭŘǊŜƴΩs awareness and understanding 

about various work contexts. In line with the same, from time to time, we held special                        

ΨŎŀǊŜŜǊ ŀǿŀǊŜƴŜǎǎ ǎŜǎǎƛƻƴǎΩ ƛƴ ǘƘŜ ww ƻƴ ŀ ǾŀǊƛŜǘȅ ƻŦ ŀǊŜŀǎΣ ŦƻǊ ƛƴǎǘŀƴŎŜΣ ŜƴƎƛƴŜŜǊƛƴƎΣ ǎǇƻǊǘǎ ŀƴŘ 

fitness, commercial art and photography. 

 

¢ƘŜ ǎǘǳŘŜƴǘǎ ƻŦ {ǘŀƴŘŀǊŘ р! ŀƴŘ с! ŜƴŘŜŘ ǘƘŜ ŦƛǊǎǘ ǘŜǊƳ ƻƴ ŀ ƘƛƎƘ ŀƴŘ ΨƳǳǎƛŎŀƭΩ ƴƻǘŜΗ hǳǊ ΨMusic 

SirΩ ŎƻƴŘǳŎǘŜŘ ŀ ΨaǳǎƛŎ vǳƛȊΩ ƻƴ ǘƘŜ ƭŀǎǘ ΨwŜǎƻǳǊŎŜ wƻƻƳΩ Ŏƭŀǎǎ ƻŦ ¢ŜǊƳ мΦ ¢ƘŜ ǉǳƛȊ ŀƛƳŜŘ to 

familiarize the children with various aspects of music ς identification of instruments through 

pictures or sounds, identification of key personalities associated with the field of music, 

ƛŘŜƴǘƛŦƛŎŀǘƛƻƴ ƻŦ ŀ ŦŀƳƛƭƛŀǊ ǎƻƴƎ ŜǘŎΦΦ ¢ƘŜ ǉǳƛȊ ǿŀǎ ŀ ΨōƭŀǎǘΩ ƛƴ ƳƻǊŜ ǿŀȅǎ ǘƘŀƴ ƻƴŜΧŀǘ ǘƘŜ ŜƴŘ ƻŦ 

ǘƘŜ ƭŀǎǘ ΨōǳȊȊŜǊΩ ǊƻǳƴŘΣ ƴƻ ƻƴŜ ǊŜŀƭƭȅ ƪƴŜǿ ǿƘƛŎƘ ǘŜŀƳ Ǝƻǘ ǘƘŜ Ƴƻǎǘ ŀƴǎǿŜǊǎΗ ¢ƘŜ ōŜŀǳǘȅ ƻŦ 

course was that by then, nobody was really worried about that anyway! 

 

A science experiment on light and shadows, and a Panchtantra ǎǘƻǊȅ ǊŜŀŘ ƻǳǘ ƛƴ ŎƭŀǎǎΧǘǿƻ 

completely different experiences gave rise to a whole new idea ς ŀ ΨǎƘŀŘƻǿ ǇǳǇǇŜǘ ǎƘƻǿΩΗ 

Standard 6A suddenly had a class-project on hand and they were raring to go! Puppets, screen, 

ŘƛŀƭƻƎǳŜǎ ŀƴŘ ǎƻƴƎǎΧŜǾŜǊȅǘƘƛƴƎ ǿŀǎ Ǉǳǘ ƛƴ Ǉƭace, and after some rigourous practice, on 11th 

February the students were ready with their performance. All the students from Standard                 

1 through Standard 5 came to see the show and as expected, it was a tremendous hit! In fact, it 

actually ƛƴǎǇƛǊŜŘ ǎƻƳŜ {ǘŀƴŘŀǊŘ п ǎǘǳŘŜƴǘǎ ǘƻ ŎƻƴŘǳŎǘ ǘƘŜƛǊ ƻǿƴ ƭƛǘǘƭŜ ΨǎƘŀŘƻǿ ǇǳǇǇŜǘ ǎƘƻǿΩ ŦƻǊ 

ǘƘŜƛǊ ŦǊƛŜƴŘǎΗ [ŀǎǘ ƘŜŀǊŘΣ {ǘŀƴŘŀǊŘ о ǘƻƻ ǿŀǎ ǇƭŀƴƴƛƴƎ ǘƘŜƛǊ ƻǿƴ ǎƘƻǿΦ ! ǎƛƳǇƭŜ ƛŘŜŀΧ ƘŀŘ 

become a rage! 
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What added to the general sense of excitement was the active and consistent participation of the 

other teachers and staff-members in the various activities of the RR. Whether it was about helping 

with some aspect of a class presentation or giving feedback to the children during their practice 

ǎŜǎǎƛƻƴǎΧǿŜ ƴŜǾŜǊ ŦŜƭƭ ǎƘƻǊǘ ƻŦ ŀƴȅ ƘŜƭǇƛƴƎ ƘŀƴŘǎ or minds! The entire staff, teachers, social-

workers, administrative ǇŜǊǎƻƴƴŜƭΣ ǎŎƘƻƻƭ ƘŜƭǇŜǊǎΧǘƻƻƪ ŀ ƪŜŜƴ ƛƴǘŜǊŜǎǘ ƛƴ ǘƘŜ ŎƘƛƭŘǊŜƴΩǎ ǿƻǊƪ ς they 

attended their presentations, looked through their projects, interacted with the children so as to 

help them think more deeply about their work and gave them their most heartfelt feedback. I have 

no doubt, that all of this contributed towards making the children feel good about their work and 

encouraged them to consistently put their best foot forward. 

 

                 
 

 

In effect therefore, there nevŜǊ ǊŜŀƭƭȅ ǿŀǎ ŀ Řǳƭƭ ƳƻƳŜƴǘ ƛƴ ǘƘŜ wwΧǘƘƛƴƎǎ ǿŜǊŜ ǎƻƳŜƘƻǿ ŀƭǿŀȅǎ 

ŀŎǘƛǾŜ ŀƴŘ ŀƭƛǾŜΦ ²ƘŜƴŜǾŜǊ ǎƻƳŜōƻŘȅ ǾƛǎƛǘŜŘ ǳǎ ŀŦǘŜǊ ŀ ǿƘƛƭŜ ŀƴŘ ŀǎƪŜŘ ά{ƻΧǿƘŀǘΩǎ ƴŜǿΚέ,                      

we always did have a couple of things to share! 

 

 

Maintaining classroom disciplineΧ 

 

In a regular classroom, most of the children would normally be occupied with the same task, either 

reading something as a group or, doing some writing work as a group or, discussing something as a 

group. Even if they were working in smaller groups, there would rarely be more than 3-4 groups in 

any classroom, and the children belonging to each group would again be engaged in the same 

activity. In the RR however, we would usually have about 2-3 work-groups working on different 

topics, some pairs or triads of children working on something else, and a bunch of children doing 

their own work, individually. One most days therefore, it was quite impossible for just 2 teachers 

(that how many teachers we always had for a class of about 28 children) to attend to all or even 

most of the children, at the same time. Potentially, this could lead to a chaotic classroom situation. 

However, it rarely did. 

 

I had had the good fortune of hearing one of our senior teachers Sajitha, talk about the issue of 

classroom management once, much before I got to work in the RR. Sajitha is an experienced and 

wise teacher, and when she spoke about this very contentious issue of classroom management, you 

knew that she had thought deeply about it and experienced its complexities first-hand.                             

{ƘŜ ǎǳƎƎŜǎǘŜŘ ǿŜ ƭƻƻƪ ŀǘ ǘƘŜ ƛǎǎǳŜ ƻŦ ΨŎƭŀǎǎǊƻƻƳ ƳŀƴŀƎŜƳŜƴǘΩ ƴƻǘ ŦǊƻƳ ǘƘŜ ǘŜŀŎƘŜǊΩǎ ǇŜǊǎǇŜŎǘƛǾŜΣ 

ōǳǘ ŦǊƻƳ ǘƘŜ ŎƘƛƭŘΩǎ ǇŜǊǎǇŜŎǘƛǾŜ ƛƴǎǘŜŀŘΦ LŦ ŀƴŘ ǿƘŜƴ ŀ ŎƘƛƭŘ ŎƻƳŜǎ ǘƻ ōŜƭƛŜǾŜ όǎƘŜ ǎŀƛŘύΣ ǘƘŀǘ ōȅ ƴƻǘ 

engaging effectively with the classroom activities, she stands to lose out on something valuable,             
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she will instinctively not do so. No outside threat or temptation would be necessary. So in effect, our 

job as teachers, was to create those conditions in the classroom, which encouraged the child to think 

in this manner. We would not need to do much else. 

 

Another perspective that I had had the opportunity of listening to at a seminar organised by the 

Ψ!ƳŜǊƛŎŀƴ {ŎƘƻƻƭ ƻŦ .ƻƳōŀȅΩΣ ƻƴ ǘƘƛǎ ǊŀǘƘŜǊ ǇǊƻōƭŜƳŀǘƛŎ ǘƻǇƛŎ ƻŦ ΨŎƭŀǎǎǊƻƻƳ ƳŀƴŀƎŜƳŜƴǘΩΣ 

suggested, that the keys to an engaged and productive classroom environment, were the three 

elements of choice, competence and community. The argument was, that if the children were given 

a choice with regards to their work-related experiences in the classroom, if they felt competent and 

secure about handling the expectations related to their work, and if there existed a strong sense of 

ŎƻƳƳǳƴƛǘȅ ŀƳƻƴƎǎǘ ǘƘŜ ƳŜƳōŜǊǎ ƻŦ ǘƘŜ ŎƭŀǎǎǊƻƻƳΧǘƘƛƴƎǎ ǿƻǳƭŘ ǘŀƪŜ ŎŀǊŜ ƻŦ ǘƘŜƳǎŜƭǾŜǎΦ                

No external system of rules and consequences would be necessary to create a productive classroom 

experience. 

 

aǳŎƘ ƻŦ ǘƘƛǎ ŀƴŘ {ŀƧƛǘƘŀΩǎ ǇŜǊǎǇŜŎǘƛǾŜΣ ǿŀǎ ƛƴ ƭƛƴŜ ǿƛǘƘ ǘƘŜ aƻƴǘŜǎǎƻǊƛ ŀǇǇǊƻŀŎƘ ƻƴ ǘƘŜ ƛǎǎǳŜ ƻŦ 

student freedom and discipline as well. My own instinct and experience told me the same. The key 

seemed to be the creation of an environment which facilitated, within each child, a strong sense of 

engagement with his work. If such an environment was successfully established, there were unlikely 

to be any significant disciplinary issues to deal with in the first place.  

 

Primarily speaking, children appear to disengage with their work most often, when they are forced 

to do something they do not find interesting or relevant or, when they are forced to complete a task 

which is way beyond their capabilities (choice and competence). We tried very hard to make sure 

that the children never had to face either of the situations in the RR, by giving them the opportunity 

to both, choose the work they wanted to do and to also moderate its complexity. Very importantly, 

we never saw a child using this flexibility in a way which undermined her capabilities or lowered the 

quality of her work. 

 

It was little wonder therefore, that even those children who usually found it difficult to work 

effectively in a regular classroom (principally because they were behind in their basic language and 

math skills as compared to their classmates) and who therefore often got into some kind of trouble 

or another, worked quite well in the RR. Here, they had a far wider range of work to choose from 

ŀƴŘ ƳƻǊŜ ƛƳǇƻǊǘŀƴǘƭȅΣ ǘƘŜ ŦǊŜŜŘƻƳ ǘƻ ŘŜŎƛŘŜ ƴƻǘ Ƨǳǎǘ ΨǿƘŀǘΩ ǘƘŜȅ ǿƻǳƭŘ ŘƻΣ ōǳǘ ŀƭǎƻ ΨƘƻǿΩ ǘƘŜȅ 

would do it.  

 

In fact, I always look back at this moment rather fondly, whenever I think about the issue of 

ΨŎƭŀǎǎǊƻƻƳ ƳŀƴŀƎŜƳŜƴǘΩ ŀƴŘ ΨǎǘǳŘŜƴǘ ŜƴƎŀƎŜƳŜƴǘΩΧ 
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The difficulty of attending to the diverse needs of the children, of course remained. However, this 

difficulty too, actually turned out to be rather a blessing in disguise. The children understood soon 

enough, that given the way we worked in the RR, it was not going to be possible for the teachers to 

attend all of their questions and requests, all at the same time. So, over time, they learnt to do two 

ǘƘƛƴƎǎΧƻƴŜΣ ǘƘŜȅ ƭŜŀǊƴt to work more independently and depend upon their own judgement about 

ǘƘŜƛǊ ǿƻǊƪΣ ƛƴǎǘŜŀŘ ƻŦ Ŏƻƴǎǘŀƴǘƭȅ ǎŜŜƪƛƴƎ ŀŦŦƛǊƳŀǘƛƻƴ ŦǊƻƳ ǘƘŜƛǊ ǘŜŀŎƘŜǊǎΧŀƴŘ ǘǿƻΣ ǿƘŜƴ ǘƘŜȅ ǊŜŀƭƭȅ 

needed help, they learnt to wait for their turn, patiently and respectfully. Both, in my view,                   

very important learnings, which should hold them in good stead, on very many occasions. 

 

 

Collaborating with the Class TeachersΧ 

 

One of the key purposes of the RR, was to provide the children, with the time and space necessary 

to master the concepts being introduced to them in their classrooms, and encourage them to go 

beyond the same. In order to do so, it was necessary to find a way to keep the work in the RR, linked 

Anoop and Salil, from Standard 6, are currently developing their basic reading and writing skills. 

Because of this, at times they tend to shy away from any work that may involve a higher level of 

reading and writing than what they are currently prepared for. This in turn, causes them to feel 

disengaged with their class-work rather easily, and as a result, they quite often find themselves in 

trouble with their teachers. None of this means that they are not interested in reading or writing, 

however.  

Recently, {ǘŀƴŘŀǊŘ с ǿŀǎ ǿƻǊƪƛƴƎ ƻƴ ǘƘŜ ΨŎƻŎƻƴǳǘ ǇǊƻƧŜŎǘΩ in the RR, and Anoop and Salil got the 

ƻǇǇƻǊǘǳƴƛǘȅ ǘƻ ǇǊŜǇŀǊŜ ŀ ŎƘŀǊǘ ƻƴ ǘƘŜ ΨƴǳǘǊƛǘƛƻƴŀƭ ǾŀƭǳŜ ƻŦ ŎƻŎƻƴǳǘǎΩΦ ¢ƘƻǳƎƘ ǘƘŜ ŎƘŀǊǘ ƛƴǾƻƭǾŜŘ 

reading and writing some difficult words, they did the work most enthusiastically with the 

ǘŜŀŎƘŜǊǎΩ ƎǳƛŘŀƴŎŜΦ ¢Ƙey also got the chance to prepare some of the display material for the 

project exhibition. In effect therefore, they engaged with the class-project completely and 

contributed to it as effectively as any other child in class. One day, around this time, both of them 

came to the Resource Room and said that they wanted to draw and write about the coconut tree, 

using a reference chart which had been put up on the soft-board. This work was not a 

ǊŜǉǳƛǊŜƳŜƴǘ ŦƻǊ ǘƘŜ ǇǊƻƧŜŎǘΧƛǘ ǿŀǎ Ƨǳǎǘ ǎƻƳŜǘƘƛƴƎ ǘƘŜȅ ƘŀŘ ŘŜŎƛŘŜŘ ǘo do on their own. When I 

asked them if they were not having any other class at that time, they said that it was actually 

ǘƘŜƛǊ Ψ{ǇƻǊǘǎ ǇŜǊƛƻŘΩ ōǳǘ ǘƘŀǘ ǘƘŜȅ ǿŀƴǘŜŘ ǘƻ Řƻ ǘƘƛǎ ǿƻǊƪ ƛƴǎǘŜŀŘΦ bƻǿΣ ōƻǘƘ Anoop and Salil 

enjoy sports heartily, so I was rather aƳŀȊŜŘ ǘƻ ǎŜŜ ǘƘŜƛǊ ǿƛƭƭƛƴƎƴŜǎǎ ǘƻ ǘǊŀŘŜ ΨǎǇƻǊǘǎΩ ŦƻǊ 

ΨǿǊƛǘƛƴƎΩΗ Upon probing some more, I realized that our Sports Teacher was conducting fitness 

ŜȄŜǊŎƛǎŜǎ ƛƴ Ŏƭŀǎǎ ǘƘŀǘ Řŀȅ ŀƴŘ ǘƘŜǎŜ ǘǿƻ ōƻȅǎ ŘƛŘƴΩǘ ǎŜŜƳ ǘƻ ōŜ ǾŜǊȅ ƛƴǘŜǊŜǎǘŜŘ ƛƴ ǘƘŀǘΦ aƻǊŜ 

importantly, thŜȅ ǎŜŜƳŜŘ ǘƻ ōŜ ƎǊŜŀǘƭȅ ƳƻǘƛǾŀǘŜŘ ǘƻ ǿƻǊƪ ƻƴ ǘƘŜ ΨŎƻŎƻƴǳǘ ǘǊŜŜ ŎƘŀǊǘΩΦ ¢ƘŜȅ ƘŀŘ 

come prepared with their books and pencils; absolutely clear and determined about what they 

wanted to do. Their motivation was just too precious to tamper with. So, I requested our Sports 

Teacher if they could stay in the Resource Room for a while and do their work. Having understood 

the situation completely, our Sports Teacher agreed, and the boys stayed back in the Resource 

Room for a good 30 odd ƳƛƴǳǘŜǎΧǿƻǊƪƛƴƎ ǎƛƭŜƴǘƭȅΣ not disturbing anyone else, and leaving only 

when they had completed their work. It was just one of those moments! 
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ŎƭƻǎŜƭȅ ǿƛǘƘ ǿƘŀǘ ǿŀǎ ƘŀǇǇŜƴƛƴƎ ƛƴ ǘƘŜ ŎƘƛƭŘǊŜƴΩǎ ŎƭŀǎǎǊƻƻƳǎΦ !ƴŘ ŎƻƴǎŜǉǳŜƴǘƭȅ ǘƘŜǊŜŦƻǊŜΣ ƛǘ was 

ƴŜŎŜǎǎŀǊȅ ŦƻǊ ƳŜ ǘƻ ƪŜŜǇ ƳȅǎŜƭŦ ŀōǊŜŀǎǘ ƻŦ ǘƘŜ ǿƻǊƪ ǘƘŀǘ ǿŀǎ ƘŀǇǇŜƴƛƴƎ ǘƘŜ ŎƘƛƭŘǊŜƴΩǎ ŎƭŀǎǎǊƻƻƳΣ ŀǘ 

all times. This would allow me, for instance, to introduce activities/material, which related to what 

the children were working on in class, in order to reinforce or extend their learning. 

 

The concerned Class Teachers and I, formulated a simple system to ensure a strong-link between the 

classroom and the RR activities. At the beginning of the academic term, the Class Teachers planned 

out for themselves, which topics they would take up in class on a month-on-month basis. They 

passed on this information to me, so that I too, could plan out my work accordingly. At the end of 

each month, the Class Teachers would update me on which of the planned topics had been 

introduced in class, and which, if any, had been rescheduled. Over the next month, thereafter,              

I would introduce some activities or material in the RR, which would help strengthen and further 

ŘŜǾŜƭƻǇ ǘƘŜ ŎƘƛƭŘǊŜƴΩǎ ǳƴŘŜǊǎǘŀƴŘƛƴƎ ƻŦ ǘƘŜ Ŏƻƴcepts which had been introduced to them in their 

classrooms, during the previous month.  

 

Sometimes the activities would help clarify or reinforce what was being taught in class. For instance, 

when the children were learning about the layers of the earth and the movement of continents over 

the ages, we brought boiled eggs to the RR and tried to understand how the different layers of the 

earth were arranged one on top of another, much like the yolk, egg-white and the egg-shellΧŀƴŘΣ 

we also did a little jigsaw activity to figure out how a long time ago, the different continents possibly 

stuck together to form the ΨtŀƴƎŜŀΩΦ hǊΣ ǿƘŜƴ ǘƘŜ ŎƘƛƭŘǊŜƴ ǿŜǊŜ ƭŜŀǊƴƛƴƎ ŀōƻǳǘ ŘƛŦŦŜǊŜƴǘ ǇƻƭȅƎƻƴŀƭ 

shapes in class, we did a small activity which required them to make any design or a landscape, using 

different polygonal shapes and then identify how many different types they had used.  

 

Other times, the activities enabled the children to build on their learning. For example, when the 

children were learning about the human body organs and organ systems in their class, in the RR, 

they were introduced to a material which enabled them to label the different parts of an organ or 

organ system correctly, read some fairly detailed information on how each organ or organ-system 

worked (the details provided here, were an extension of what they were reading in their                  

text-books) and even try to solve a quiz or a word search, based on what they had read. Similarly, 

when they were learning about the Indus Valley Civilization in class, the children used their RR hours 

to make a giant brouchure elaborating on the Indus Valley Civilization, adding more information 

through text and pictures, than what their text-ōƻƻƪǎ ƘŀŘ ǇǊƻǾƛŘŜŘ ǘƘŜƳ ǿƛǘƘΧ 
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In much the same way, while learning about the Indian Freedom Struggle and Mahatma Gandhi, 

during their history classes, the children carried out a lovely project which helped them build on 

ǘƘŜƛǊ ŜȄƛǎǘƛƴƎ ƪƴƻǿƭŜŘƎŜ ƻŦ DŀƴŘƘƧƛΩǎ ƭƛŦŜΧ 

Lƴ hŎǘƻōŜǊ нлмоΣ ǘƘŜ ǎǘǳŘŜƴǘǎ ƻŦ {ǘŀƴŘŀǊŘ с!Σ ǇǊŜǇŀǊŜŘ ŀ ΨƎƛŀƴǘΩ ōǊƻŎƘǳǊŜ ƻƴ ǘƘŜ ΨLƴŘǳǎ ±ŀƭƭŜȅ 

/ƛǾƛƭƛȊŀǘƛƻƴΩ ƛƴǾƛǘƛƴƎ ŀƴ ƛƳŀƎƛƴŀǊȅ ŀǳŘƛŜƴŎŜ ǘƻ a tour of the ancient world!  The brochure covered 

a host of details about the lives of the people who lived in the cities of the Indus Valley 

civilization. For instance, the brochure talked about their architecture, their arts and crafts, their 

occupations, their clothing etc.. The brochure also gave details about the various archaeological 

explorations that have been carried out in the Indus river valley over the years. All of these 

wonderful details were presented with the help of colourful text, maps and photographs. The 

students presented the brochure to all the students at school. Apart from helping them learn a 

whole lot about the exciting world of the ancient people of the Indus Valley, this experience also 

helped children hone their research, writing and presentation skills. 

                      

hƴ ǘƘŜ ƻŎŎŀǎƛƻƴ ƻŦ ΨDŀƴŘƘƛ WŀȅŀƴǘƛΩ ǘƘŜ ǎǘǳŘŜƴǘǎ ƻŦ {ǘŀƴŘŀǊŘ р!Σ ŎǊŜŀǘŜŘ ŀ ǘƛƳŜ-line of 

aŀƘŀǘŀƳŀ DŀƴŘƘƛΩǎ ƭƛŦŜΦ ¢ƘŜ ǘƛƳŜƭƛƴŜ ŎƻǾŜǊŜŘ DŀƴŘƘƛƧƛΩǎ ŜƴǘƛǊŜ ƭƛŦŜ-time and touched upon the 

key events of his life in South Africa and India. The time-line included text as well as pictures and 

when complete, it ran across the entire length of the classroom! The children presented the time-

line to all the other children in school. This project was important in more than one ways for our 

ŎƘƛƭŘǊŜƴΦ bƻǘ ƻƴƭȅ ŘƛŘ ƛǘ ƎƛǾŜ ǘƘŜ ŎƘƛƭŘǊŜƴ ŀ ŎƘŀƴŎŜ ǘƻ ƭŜŀǊƴ ƳƻǊŜ ŀōƻǳǘ DŀƴŘƘƛƧƛΩǎ ƭƛŦŜΣ ōǳǘ ƛǘ ŀƭǎƻ 

enabled the children to gain more confidence in their own skills and abilities. It was clearly a 

highlight of the term! One student had a very insightful remark to make after looking at the 

ƭŜƴƎǘƘ ƻŦ DŀƴŘƘƛƧƛΩǎ ǘƛƳŜ-ƭƛƴŜΣ άIŜ ŘƛŘ ǎƻ Ƴŀƴȅ ǘƘƛƴƎǎ ƛƴ Ƙƛǎ ƭƛŦŜΚΗΦΦΦŀƴŘ ǿŜ ƘŀǾŜ ŎƻǾŜǊŜŘ ƻƴƭȅ 

ǎƻƳŜ ƻŦ ǘƘŜƳΚΗέ 

 

                       
 

 


